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Extending the Challenge:

Workimg Toward a Common Body of Practice for Teachers

-

~ oL ‘
Concerned educatorg have always wrestled with issues of excellence

and professional development. It is argued, in tﬁe paper "A thmpn‘Body
of Practice for Teachers: The Challenge of ?uﬂ]jc Law 94-142 to Teacher
_“Education;"f that the Fducation for A1l Handicapped Children Act of 1975
provides the necessary impetus for a concerteq reexamination of teacher
education. Further, it fs arqgued that this reexagination shop]d enhance
the process of establishing a body of‘know1edge common to the membershof
the teaching profession. "The paper continues, then, by qut]ining c]us-u
ters 6f capabilities that may be included in gﬁe common body of knowledge.
Tﬁese clusters of capabi]itieﬁﬁprovidé the basis fo} the following mate-

‘rials.

The materials are orientéd*toward assessment and devefopment. First,
the various components, rating'sca1es, sel f-assessments, sets of objectives, R
1 A . . N ~
and rgspeétiVe rationale and knowledge bases are designed to enable

-

teacher educators to assess current practice relative to the knowledge,
skills, and commitments outlined in the aforemgntfﬁned paper. The asSess—

ment is conducted not necessarily to determine’ the worthiness of a program

or practice, but rather to reexamine current practice in order to articu- °

late éssentia] common elements of teacher education. In effect then, the

, . 'S
"challenge" paper and the ensuing materials incite further discussion

v

regarding a common body of practice for teachers.
» ’ .

-
!

-

* .
Published by the American Association of Colleges for Teacher Education,
kashington, DC, 1980 ($5.50). '
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§econd and closely aligned to assessment is the developmental per-

. spective offered by these materials.. The assessment process allows the
user ts viewGCUrrent practice on a Jeve]opmentql cont1nuum. Therefore,
desired or more appsbpriate practice is readily identifiable. On another,-
perhaps moée important dimens%on, the ”Ehallenge” paper and these materials
focus discussion on Preservice teacher education. » In making decisions ,
'.regarding a common body of practiCS it is essential that specific
knowledge, skill and commitment Bb-aCQUired at the preservice level. 71t
. is also essential that other édditiona] specif{c knowledge, ski]l, and
commitment be acqﬁihed as a teacher is inducted- ¥nto the ;rofession and
matures with years of exgerienCe. Differenpiating émong these levels of
professional deve]opﬁZnt is paramount. These materia{s can 'be used in
fo;ums in'which focused discussion will explicate better the necessary
elements of preservice teacher education. This exp]isation will then
allow more productive discourse on the -necessary capabi]%ties of begin-

ning teachers and the necessary capabilities of experienced teachers."

In brief, this work is an effort to capitalize on the creative
ferment of the teach1ng profession in striving toward exce]]ence and pro-

fessional deve]opment The work is to be viewed as evo]ut1onary and

formative. Contributions from our calleagues are heartily welcomed.

ed
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This paper presents one module in a series of resource naterials
- . L ol
‘which are designgg\for use by teacher educators. The genesis of these
: /
materials is in the ten "clusters of capabilities," outlined in the
' Y

paper, "A Common Body of Practice for Teachers: The Challenge of

: > -

Public Law 94-142 to Teacher Education,” which“form'the proposed core ~

\ -—

-

o?{p&ofessiona] knowledge needed by professional teachers who “will
' J
-practice in the world of tomorrow. The resource materials are to be

-
~

used by teacher educators to reexamine and enhance-their current prac- |

tice iﬁ preparing classroom teachers to work\sowpetent]y apd comfortably
with children whtha;e a wjdefrahge'd} individua]‘needs. Each module,

provides fufther e]abo;ation of a specif{ed "cluster of capabilities" -

in this case, 1ifé skills for—Tndependent 1iving. '

f - - , . . - 2
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Within this module are the following components:
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rather than as a student (pre-service teacher). They ‘iden- {
# . tify what can be expected as a result of working through * \\

the materials. The objectives which apply to teéchers are
identified. They are statements about skjlls, knowledge,
and attitudes which should be part of the "common body o¥
. practice" of all teachers: '
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. OBJECTIVES

- Upon completion of this module, you will be able to:.

1. Identify the major "li€e skills" needed for succesgful adult

functioning.

I g

2. :Describe instructional procedures and a cutriculum that will

provide students with 1ife skills.-

[

Exp]ain'the'lipkage of-the concepts of career education and life

) skills education. & . | .

4. Explicate the functions and relationships of the school, family,

and community in life skills education.

-4

5. Describe procedures that can be E;ed to asséss student's life

'skills ability level.

N

REASONABLE OBJECTIVES FOR TEACHER BDUCATION .

[

Every teachef—preparatioh student will:

-

.1. Have an understanding of the critical "life skills" student§ will need
’ . / - , » ta <

—_

after they leave the school, system. .
“ \/

-3

2. Have understanding of wayswtheir teaching subject can be utilized to
. " L%

!

prepare students in various life skill areas. '
. - .v. R "’\

3. Have a cSmmitment to teaching in ways that will enhance the "life .

L 4
~

. skills" of:their stqgghts as an important aspect of instruction.

. . - _ /’* -v-
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) ’ " RATING SGALE FOR THE TEACHER PREPARATION PROGRAM
Check the statement that best deqcr1bes the 1eve1 of your- pnesent teacher '

preparation ﬁrogram on the topic of LIFE SKILLS EDUCATION

1. Teachey. preparation students have no introdqction to LIFE
8 . 'SKILLS EDUCATION -arfid hoy their subject matter field or teaching -

role can be related to its provision.

2. 'Teacher preparation, students have been introduced minimally to

L

| LIFE-SKILLS EDUCAT IQN in pérhaps qpe course but there has been

“no broad exposure in the various speciai_ fields. "

3. Teacher preparation students have received a broad orientation
to LIFE SKILLS EDUCATION and are able to state a rationale for

such education. : .

-

\J

4. Teacher preparat1on s?hdents have had good and sufficient ~

learning experiences in the1r classes re1at1ve to LIFE SKILLS

EDUCATION, including some s1mu1ated experience in applications.

5. Teacher interns are well pnspaked and able to apply the LIFE

SKILLS EDUCATION approach at their practice teaching school.
. h ( ~ B .

-vi- ~
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SELF-ASSESSMENT 1

e

- 1. Define "life skills" education and its linkage to the concept of

career education.

< _ /
) \ v
\ 2. Llist wh%} you would cbnside#‘to‘be the major components of "life
—  skills." =

-

2

. 3. Describe what could be done in "life s(i]]g" education in:

a. a typical 3rd grade class.
: .

- b. a high school English class. ‘ - ’/

" - -vii-




LLFE SKILLS FOR INDEPENDENT LIVING * - -
[ | w
Conventional American edugatiOn generally has.focused on 5é$demic topics.
StudenFs are'taught'skilTs in reading, spelling, and arithmetic to enable
'them to study language arts, history, social sciences, and mathematics.
These areas of 1eayﬁing obvious{y'are important and should be taught, but
chiidren'and youth have a second set of educationa]_needslwhich also must be

e~
met. They are the 1ifé ski]]s.\}Usually, 1ife skilis curricula are considered

to be part of what Sidney Mq?ﬁa&d, former U. S. Comissioner of Education,

called "career educatjon." - %

f/

. « . . \
‘In 1981 the National School Boards Association (NSBA}-surveyed 810
- board members across the country to ascertain the issueé with which school

/ " boards were most concerned. The' respondents were asked to rank 10 topics.

Which one did they rank first? Career education!

The choice of “"career education" as the number one instructional
concern of school boards indicates that boards are more inter-
ested in providing students with a "back to basic3" education
than with courses in what might be considered "frill' areas.

The prevailing opinion among students is similar: they want an
education that will provide them with the knowledge and, perhaps
even more significantly, the sk1115 that will lead to we]] -pay-
ing jobs. The projected cutbacks in federal funding of certain
education programs have sparked beards to re-eyaluate and recon- .
sider where their pr1or1t1es should Tie when establishing the
educational goals of the school system. (NSBA, 1981, p. 11)

The remaining‘nine topics were ranked as follows: (2) education for handi- |
“capped students; (3) education_fok gifted and talented students; (4) drug
educatijon; (5) éitizenship education; (6) energy education; (7) §bxﬁeduéa—
tion; (8) global education; (9) adult education; and (10) bi]%ngua] educa-

“tion (NSBA, 1981).




-2- I

‘The U. S. Chamber of Commerce (19757 reported that 24% of the studentss"
attending secondary schools in the United States drop out of the educationai;
system. The authors argued that career education for all students can reduce
the gap between unrea]istic educationa] programs and career needs, and can

provide $tudents, especially those who otherw1se might 1eave schoo] ear]y,

S

-

with insight into, information on, and motivation to pursue spec1a1ized
training as we]] as professional educawion o | |
Career education focuses on the full deve]opment of the 1nd/Vidua1 and

his-or her ability to engage in all productive and nése§3ary work ro]es,

whether as students, paid or vo1unteer workers, in homemaking, avocations,'

or retirement, and 1n careers. Hoyt-(1980) described career education in

the fo]]ow1ng terms :

o Rooted in the four 1etter word "work" and 1n education/work
re]ationships

o An' effort intended to be applicab]e to a]] persons at all
age levels, including #t1 kinds of educationa] settings

o An effort that demands the joint participation of - the edu- - _ _
cation system and the broader community, S “:_ L

o Focuses on preparing students for unpaid as we]] as paid _
work activities. (pp. 9-10) ~ | B ¢

Vocational preparation is only one aspect of career educationg”'Career~educaé

tion itself is a broad concept that encomﬁasses a]] the workinb roieS-andbre-

quirements one may encounter in a lifetime as an 1ndependent ember of a
community with employment needs Career education is not intended to repl:ce
traditiona1 education but, rather, to bolster. it and to assure that the.
skills needed for functioning in the mainstream community are inciuded

As an aspect of career education Life Skills instruction.encompasses

skills necessary for 1) daily 1iving, such as food preparation, mobi]ity and

clothing carey 2) personal-social skills, as in self-confidence, interpersonal

1z
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communication and cooperative problem solving; and 3) occupationa] guidance

E Y
and_preparation, as represented for examp}e, 1n good work habits and occupa-

_tional planning. -These are matters of importance to all students and they

require attention by all educators. To be sure some students will attain the
necessary insights and skills almost incidentally through rich 1ife experi-
ences. For some students, much of‘the necessary instruction will be provided
by parents and other family members. However, in many cases, the schoqls
must work systematically on life skills and seek co]]aboration.in—the process
trmn families and"community agencies as well. #his kind of broad and sys-

——

tematic approach is often necessary in the case of handic ped students.

Even for the main group of students the assumption that’they can understand
and obtain banking services on their own is unfounded; and the belief that .
basic math skills will generalize into intelligent buying is true for only i

a few.
The Need for Life Skills Preparation

The importance of givihg close attention to the learnina of critical

_life skills in the case of handicapped students is Supported by the results

of several studies. -
1. Schalock and Harper (1978) evaluated the post-program success of 131
clients that ranged from.normal to severely menta]]y retarded who had com-

pleted the Mid Nebraska Adult Program The program offered instruction in

the basics of self-care, communication,‘pre—academics, and independent living

skills. The investigators found that one major reason some clients. failed
was inappropriate social behavior and lack of adequate independent living
skills.” Nearly ali'the c]ienﬂ‘ who’did not succeed in‘rented homes or apart-
ments were those who were unable to manage their money, keep their homes

clean, or prepare meals.

-

o

=
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2. 'In a study of mentally retarded perdons living in the mainstream

-

community, Snell (1979) concluded that the chronological age of 21 should not
be regarded as the end of schooling for such persons. According to Snell,

(Thel skills for success in vocational and independent living
domains are distinctly different. Teaching one domain does not
‘ preempt the other.. Most high school programs ignore or "under-
teach" independent living skills to retarded students and it
appears to be these skill omissions (budgeting, -cooking, and
household cleanliness) that later bring problems sufficient to
necessitate costly residential dependence upon normal adults.

(p. 54) \

3, In a follow-up study of former student-patients of a rehabilitation

e

v o

hospital, Vogel (1975) examined the characteristics of_thq§e whoowére (a)
unemp]oyed,!kb) students, and (c) employed. The unemp]oyealg:oup was found
to be more_likely to be 1living at home with their parents; lest 1ike{§~to bé
"able to perform certain personal care tasks; iess mobile; and less active "
socially. Among the 11 characteristics identified by Vogel as typical of
mature vocationalvand social adjustment_were daily living ;kills, such as
having the opportunity to perform household tasks (e.g., making a ped, setting
. a table) and.td Tive independently.

Opportunities for learning daily living skills are-bftqn qnavai]able to
persons with handicaps because of the'nature of:their diéabi]ity. A blind
individual, for example, does not have the same opportunity as his or hgr
sighted peers to 1earn.daily Tiving skills (e.g., food prepération) from
watching a parent. Becéuse the learning that can occur through this fgrm
of modeling is not available to the blind pérson, specific instruction in
these skills is necessary. In additipn;“relatives seldom encourage a handi-

r capped person to participate in household or personal care activfties to ac-
. quire skills; they may find it easier to do things for the handicapped family
member rathe% than to help the individual to learn the skills, or they may

fail to recqénize,the individual's potential to learn.

14
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Case studies and research findings also indicate that hendicapped
| '

individuals need training in persona] soc1a1 *skills to function independently
in the community. In the fo]]ow—up study by Vogel (1975) the former student- ™

patients identified the following severa] experiences 1n the personal- soc1a1
realm as.important to deve]op1ng social and vocationa] matur1ty the oppor- .
tun1ty to associate W1th nonhandicapped people of the same age opportun1ty

to 1earn social graces, and the chance to talk to someone about a personal ST
" ' V ' . . ‘-., - .
problem. '
. w ) 5‘ ‘ l ’
The importance of learning soc1a11y appropr1ate ‘b&havior is i]]ustrated
- —

in Lotte Moisé's (1975) account of her exper1ences wh11e raising her mentally

: \
retarded child. She stressed the importance of expect1ngfappropr1ate and re-

< - . . -~ N

sponsible -behavior from a child who is menta]]y retarded just as one_would

from any other child. She advocated a]]dwing a retarded youngster to take
. " , QD
the risks that are ineviE?ble in learning appropriate and responsible behavior.

0f course we worry that someone might hurt her [ her.daughter's] .
feelings, cheat her when she shops, or take advantage of her
trusting affection; but we also recognize that we cannot let our
worry become her straightjacket, that we must not cheat hey of
~ her right to failure, as integral a component of growth as is pe
success. (p. 30) .

In a paper presented to the 98th Annual Meeting of the American Associa- f

fsw

tion on Mental Deficiency, Perske (1974) described the impdrtance of helping ' “\>
retarded individua]s-tb deal appropriately with specific details of szcia]

situations. He noted especially the potential dangers for such individuals
if they do not understand the intricacies of interrelationships. '
4
A’ young man from an institution accepted a work1ng contract as a
pot washer in a cafeteria. He learned his working routine and
carried it out well. But there were some hidden parts of the
interdependency that he didn't understand. He wanted the wait-
_resses to like him, so he put his hands on their shoulders. The
result was the oppos1te The boss was gett1ng angry when he
heard about it. Finally, a helping person in the form of one of
the wa1tresses took him aside and very careful]y exp1a1ned what

of

*

L 15
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\ ‘ \ . . o
" it did to the waitresses when he "put his hands on the cloth.
' " This helping person further helped him to see he didn't need to
s »  talk so loudly in order to get attention now that he Was out of

o : _ the ipstitution. This waitress dontinued to clarify the many

. qu1d ro quo actions that he needdd to understand if healthy
' interdependent relations as a team member in this cafeteria

would be fulfilled. Three years have passed. And this young

man has increased his skill of interacting with others. (p. 6)

e

to visit with little children all up and down the street. In

a sense, this was understandable since he had worked for ten-

years as a resident helper on an infant ward, changing diapers

and feeding small retarded children. It was hard for him to
understand that parents didn't take kindly to having a strange

man stop to show kindnesses to their children. It was John's \
citizen advocate who had to p&p]ain why it wasn't accepted and

to explain why he should be careful where he placed his hands.
Every tiny aspect of an adult strange man's relationship with
children on the street had to be clarified. (p. 7)

John Tiked little ch11dren' Now, at the age of 24 he' stopped k/\\\\.

Perske conc]uded'that in case after case it could be shown tnat "hidden
specifins...must be renognized and clarified by helping persons'whether they
be parents, vocation;%\trainers, counselors, teachers, citizen advocates,
fyouth advocatns,-feIIOW‘w"kers, neighbors, friends, ministers, poticemen, -
tn name only a few" (p.‘7). “ |

" Students wtth specia{ learning prob]ems;and needs do not ‘have the range .

;of'community experiences that their.nonhandiéapped peers have:; for example,

/' they seldom hold part-time jobs and are often excluded from many common SoO-

v

cial {nteractions Others- are less able than their peers to genera11ze pre- -
u1ous ﬂearn1ng to new s1tuat1ons . Some are so uncomfortable in approach1ng‘
new social situations and/or are so concerned with demonstrat1ng what they
feel may be seen as ingompetence that they go to great lengths to avoid un-

“familiar activities.

Toward a Life Skills Curriculum Approach
In recent years, a consideratTe number of- Tife skills curriculums have

been developed for handicapped and other students with snecial learning

16
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problems. A‘pqrtia]llist is presented in Appendik A. Ore 1érge~sca1e attempt |
. N ~ I

to identify the critica]qlife‘skijls (or competencies) that arehneeded by

such studengﬁ involved 12 school districts and over 350 educators across the

country. The project, which my associates and’ I éonducted at the University

of Missouri-Columbia, culminated in a curricutum guide, Life-Centered Career

Education: A Competency-Based Approach (Brolin, 1978), and a Trainer's

!

Guide for Life Centered Career Education’ (Brolin, McKay, & West, 1978). The
extensive study’of critical life skills resulted in the conceptualization

‘of 22 major competencies which were categorized under three domains as fol-

Tows*
Daily Lividg skills .
1. 1Finances (#
2. Home Maintenance *
3. Personal Needs ‘ -

4. Family Living

5. Food Preparation

6. Clothing Care

7. Civic Responsibilities
8. .Mobility

9. Recreation and Leisure

Personal-Social Skills

10. Self-Awareness

11. Se1f—Confidenc;

12. Social Behavior

13. Interpersonal Skills

14. Independence

. ) ) "'J
Q . : ) 1 / \
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y 4 he
15.  Rroblem-Solving .
16. Communication
0ccupa§jona1 Guidance and Preparation - 4
17. Occupationa] Awaren?ss !
18. Occupational Planning _ ‘ . )
19. Work Habits and Behaviors
20 Physical-Manual Skills R .
21. Occupational Skills | . (
22. -Job Seeking and Maintenance ‘ ) »
~ These competencies and their 102 subcompetencies'(see:Kppendix B, "Life- ’
Centered Career Education for Exceptiong]éhi]dren" by Donn E. Brolin, Fig. lf s "
represent what Ehg/project's research, practitionér experience, and expert*
opinion deeméd to be essential for succésSful adult functioning. The com-
petencies were subjected to rigorous review by hundreds of scHOol personnel
throughout the countfy to arrive at the final consensus.on critical life
skikls.
P
J School, Family, and Commun{ty Redations
A succ;ssful life skills curriculum requires.dedfcated.and infofﬁed
.wocb by teachers and counselors and col]atera] he1p from fami}y and community
agencies. All part1es are directed to a common cause: helping students /
to learn the mijor 1ife skills. If they learn these skil]g,-studehts have T

R,

“a much improved 6pportunitxhtd become contributors to the community rather

than a drain on it. But, the responsibility-does not rest only with schools;

it also rests with students’ fami]feé‘and communities. .

Family Involvément

Educators -have 1ong'recognjzed the importance of more family involve-

ment in children's education. The question has been how it could be done

18 o
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medniﬁgfu]]y. The 1ife ski]]sicurricu]J% provides such a vehicle. It_he]ps’
to make exp]icigﬁan important set of objectives oncwhich téhchers and
parents can work coqperative]& in behalf of each chjidi The family can con-_

" tribute to the achiévément of virtually every objective-by providing hands-on

L \

experiencef, pesitive reinfowcemenp\for'achievements; community experiences,
participé:ion in family decision making, specific jéb tasks -around the house,
an atmosphere'%hat encour&ﬁés the deVe]opment of fndepenqeﬁce, opportunities
\\ to deve]og positive work habits aph Qafues, meaningful feisure and recrea-
tio;al pursuits, and other yorthwhi]e oppo?tunities{
| Educators cannot afford to work apart}from parents.‘ Public Law 94-142
requires that an Individualized Education Program (IEP) be written fqr each
e]igib]é pupil and that_pargnts participate in deve]oping'the educational
objectives “in the iEP for their chi]d. The IEPvcan be seen as 5noth$r tool
_ for encouraging parental interest in their ch%]&ren's education. They can
be included in and committed to responsibilities designated on the IEP fpnn.

.( Some suggestions for involving pérents and other members of the family in

educational objectives are (a) to initiate an active information program;

(b) to devise a brochure or handbodk on classroom activities'thét can be .

replicated in the home; (c) to present "career/1ife skills workshops" for
parents; and (d) to conduct field trips for parents to training sites, place-
ment facilities, and classroom éctivities related to critical 1ife skills
development. Jordan (1976) posed 10 commandments (paraphrased here) for
educators, who work w{fh parents:

1. Be honesé in your appraisal of the situation and explain it

without unnecessary delay. |
2. Deal with both parents, since they dre a natural unft and need

shared understandings.

19 + -
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oo Y ‘
Be.precise, but do not be unnecessarily technical in your

explanation.

Point out who must be responsible ultimately.

-Help the parents grasp the issues.

Ad

Keep in mind that other agencies often can be of assiktance.

Avoid precipitating ego»defensive behavior in the pafents. : v
Do not expect too much too soon. ' ,
. Allow parents their quota of concern and uncertainty. ©

Try to crystallize positive attitudes at the outset by using

good ‘counseling echniques.

An issge of Missouri} Schools (Apri] 1981) suggested many ways that

parentw other fami]y/members_ can assist educators to foster writing

skills:

0

0

)

et
A

Have a chalkboard available for the child.

s

Provide a picture dictidngry and later a thesaurus.
Encourage the child to write part of or an entire letter.
Offer encouragement about his/her writing.

Allow the child to use "1nventive_spe111ng"--to spell words

the way she/he thihks'they sound.

Read good 1iteraturé, prose, and poetry to him/her.
Sﬁare thﬁ various kindq‘gf writiﬁg that they do.
% the child take dictation. o .
Help the child revise hjs written work. . . -
Encourage keeping a diary or journal. ‘ . " "

Encourage extensive reading.

Fihd a pen pal.



To foster arithmetic skills: y

]
0 Let the child helpwith household chores, discussing how many

._p]ate§§.forks, spoons, napkins, etc.j will be needed fpr members
of the fami]y.

lovProvide measdring tools (tqpe measu;es, rulers, measuring cups,

| bathroom scales, etg}Q dnd let the child measure and weigh ob-

- Jects, estimate lengths and weights; etc;

o Let the child be a "cook's assistant"-and he]g measure liquid
Qnd dry ingredients for codkiﬁg

0 ﬁive the‘fhild a week]y a]]owance and a savings account.

0 Buy or make games that g1vé practice’ wiﬁh numbers and patterns.

» 0 Using the grocery store, play "shopper" and "checker,"/he]ping

the child ca]éu]ate the) cost of pufchases and making cﬁangé.

+« 0 Encourage the child to solve quantitative problems.

To foster reading skills:

e
y

. 0 Read to the child to add new words to his/her vocabulary.
“QR) o Let the cﬁi]d use a tape recorﬂer if youfhave oné to hear himself/
herself on tape. d
0 Have the chi]d read for a few minutes every day.
o Haye a family rehding time.
o Buy or make games tﬁat give practice in reading. ’

0 Have reading materials around the home.

0 Take.the child to the public library for a library card and tq

-

’

learn how to find and check out books.
o Talk with the child about stories and books she/he has read or
’ ' :

the family has read together.

0 Help children start a library of their own.

2 -
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0 Encobrage the child to write about things he reads akﬁ to write

- A / ’
stories of h1s\9wn. -~
-

o Some suggestions for family actiYities to Qevelop other critical Tife
ski]]s.that,ths stﬁdent will néed for adult functioning follow (?ro]in & .
Kokéska, 1979): ' | ~ o

1. Emphasfze the development of cooﬁdjnation, dexterity; balance7

N\ -
and strength by providing physical exercises or activities _</

-« - -

_ \g (sports, crafts, balance boards, ,chores around the house).
2. [If possible, provide a home workshbp so construction ad%iyities
can be learned by using too1§, such as the hammer, saw, ruler, and
drill press. _ o -, .
3. Assign gpecjfic duties.to the individual. Tﬁ; duties should be .
comb]qted to specifications regarding quility and time frame.
The assignment of dyties in the home also provides an bpportunity
to assist the child in planning such items as following a roﬁtine,
maintainihg.a schedule, and returning t?zli or utensils to speci-

fied locations.

4. 1ldentify jobs performed by various workers in the community, ,}’,\
visit job sites, and disﬁuss them in detail in the family.
These discussions assist the individual in developing and ex-
pressing attitudes and 6pinions about work and specffic ro]g§.
They also help to build work values, interests, and 1ong-térm | -
aspirations.

5. Provide'a_variety of family experiences, such as cambing trips,
partic}pation in sport events; travel, and church activjties,

to build leisure, recreation, and social skills.

22
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6. Insist‘thaf the individual leatn gradually to make his/her own
life decisions, inE]uding careful study of a]te?nativeé, and to

understaﬁﬁkthe consequencesq. This process of pﬁob]em solving

! . and decié%&n m;::ng is essentia1'tq_th?»deve]qpment of the in--
dividua]'s}independént status in the fémi]y and cémmunity._

7. Help to cﬁéate a sense of psyého]og%ca] secyrity by providing ‘

Egsitive réinforcement for succesgful work gnd the opporfunity

to,p$¥ticipate in family decision making.  Once again, the fémi]y

shoudd coﬁcentrate on building a positive self-cencept and confi-

dence in his/her abilities. . N

*

8. Work closely with school personnel when caﬂ]ed»upon to cooperdte
e el e -- ‘Q

%n projects. For example, teachers often use classroom activi-

—

. ‘ ties_tﬁrough which students learn about their parent's Bccupal
tions. The activities may iﬁc]ude child-parent interviewsAan
field tfips t6 the parents' work locations.

9. Help deveiop community experiences in cooperat%on with school
personnel, for example, supervising field tgips, offerigg to
be a guest speaker, and providing work experience.
10. Become in¢;1vedzjn school advisory committeés on curriculum,
.deve1opment of resources, and other educational métters.
The suggested inyolyement of the family gives the student a gredter array
of reinforced experiences that cannot be provided strictly within an
isolated school curriculum. Reports betweeh home and school are important,'
of course, so that pa}ént and teacher can appraise’ and reinforce each
other's work in every possible way. An actual cooperative effort between
the school and family is impoftant for all chi]dreﬁiibu} it may be critical

ot
for many handicapped children. - ’
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Community Resources

: -
Another key edgfational environment in which the student acquires

critical life §§§11s is that of the community. Examples of community
resources are banks, credit unions, insurance cempanies, utility com- N

: ‘ _ ¢
panies, department stores, restaurants, and grocery stores.\»§11 of them

- , :
can give the sEéEE)t information and experignces in learning daily living

skills, both through informal! experiences and formal work experiences.

Other settings may be used for volunteer, recreational, and social ex-

periences. Brolin and Kokaska (1979) suggested six particularly iﬁportant

avenues throubh which educators can involvermembers of the business and
industrial community in life-skills-development efforts: )

\

1. Invite«them to serve on a Community Advisoﬁy Committee for the

2

Career Development program. The commiftee can review program
componeﬁts, such as instructionaT\@atehials, faci]ities,‘equip—
ment, and cooperative training agreements, and identify community
contributions and\resources. | .

2. Request participation from the local or state Committee 6n
Emp]oyment.of the Handicapped. This committee provides educﬁtors
with referrals to hembers of government ggéncies, 1abof,
veterans' organizations, fraternal, and rel{gious groups as
well as busines§ and industry. | J

3.: Make presentations to civic‘organizations. This activity
providesﬂeducators with the opportunity to present the bene-
fits of their training and placement program and to pursue

possible leads for further involvemerit with business and

industry, ' y 4
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4. Issue program publications. Publications prqvide a ready reference
when the educator is unavailable, Suggested are an attractive
1 o ' - s
brochure, "hard data" reports, and nEWs releases containing

—feature stories and accounts of students' unique accomplishments.

5. Advertise in business publications. Articles about student

jNS&&‘L_\* ' programs and accomplishments-often are of great interest and
AT . ’ Ce -

value in program enhancement.

6. Conduct job fairs, workshop$, and institutes. The job fair & N
s - -
offers a central location at which representatives from business
4

and industry can interview applicants. Workshops and institutes

are good for taking the mystery out of the educational program

-

and student neegs.

One example of the éxtensive use of community resources is_EXpérience—
nased Career Education (EBCE). The EBCE approach is based on the wi]]ing¥.

ness of the business aanindustry leaders to volunteer their resources

for educating children. First, however, they must be acquainted with the

- -8

educational needs of students. Orienfation_meetings are conducfed to
secure volunteers whq wifl open their doors to the ang]ysis and deveiop-
ment of fheir resource. Experienced ana]yst$ study each business in depth \x
and a learning-site gquide (LSG) is deve]opeq to provide the teacher-coor-
dinator the essentials of the learning structure when a student is placed
at the site. Fach student spends 2-3 afternoons at each sitd;f6}J§-9
weeks, then moves on to another site.,. )
‘The success of any community involvement program depénds upon the

formation of a local coordinating or advisory committee. This committee

should be made up of businessmen, parents, students, and educators, but

R

-

1
N~
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LI the latter should be in the minority. The advisbry committee can be a -
sounding board for the project, the base for soliciting other businesses

,.r-f.’. . R .
i and resources to aid in the program, a resource for parents who are seeking

information and a help to SChOO]S.*rlnmkiﬂg decigions on policies and pro-

| 2

cedures (Brolin & Kokaska, 1979). - . . .

{

( . Infusing Life Skills e E

| - .
“A curricutum-development concépt‘that is the cornerstone to effective

1ife skills education is called "infusion." Basically, infusion refers to
phe process of integraiing instructioha]'goais and procédures-iﬁto all the
facets of an existing curriculum. As a sirategy,linfdsion contrasts with
the development of a special course on life skills. The intent of infusion
is to involve all teachers in life skills. education aﬁd to make life
skills an aspect Of the curriculum in every sugject. Infusion does not
require that ;urrent courses be abolished but, rather, that the instruc-
tional content and methods of eaéh:course take into account the 1ffe skills
objectives. TFach teacher must decide how to gﬁfuse the learning of these

* skills into the course material so it is motivating and meaningful for

students.

e N S | .
'An'efﬁmp]é of infusion was presented by Lamkin (1980) in her mO"OQﬁQPh

A& M .
on infusing career education goals into an on-going curriculum. The pre- .
existing objective of the course is the correct writing of connected sen-

tences. The link to life skills was provided by suggesting to a particular x.

E

student that a work station be explored and sentences be constructed
around that experience. The infusion was accomplished without loss of

time and probably with gains ih motivation and occupational awareness.
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i’ . The objective was formulated as follows:

Curriculum Area:

Annual Goal:

Short-Term Objective:

Career Educatjon Activity:

@

Clark (1979) also offered an example of the infusion approach:

-

Language Arts

Juan will increase his.oral vocabu-
lary through the use of expressive
language.

Juan will dictate an experience story
containing a minimum of five complete
sentences.

Visit the school cafeteria to observe
meal preparation. Try to find answers
to the following questions: What are
we having for lunch today? What uten-
sils and equipment are being used to

prepare the meal? How many different
workers are helping? What jobs are .

" “they doing?-What-health and safety ...

rules are being followed? How do
these workers help each other? How

do they plan ahead so that lunch will
be ready on time? What school skills
help them in their work? Following.
the visit, dictate a report or story
about what you saw and 1éarned. Use

a tape recorder or dictate your report
to the teacher or teacher aide.

" (Lamkin, 1980, p. 15)

When

a sgAence class focuses on the concept of toxicity, the instructional

activities can include learning about poisons found in the ‘home.

“"This °

presents a sc1ep£e concept in the. context of a daily living sk111 which

tan easily be used to involve parental cooperation.

' Some othew exampTes of infusing career/life skills into curricu]ums

are presented from the M1§sour1 Career Educat1on De11very System Handbook

(Arni, Magnuson, Sparks, & Starr, 1977): -

1. Math Act1v1ties (k-3

-

¢ Use calendars to figure how many weeks of work in a month.

How many work days in a month?

your parents work?

How many days a month do

27
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¢ Keep record of recess time, study time, s]eep‘time'they
use each day. Relate this to logs kept by banks, long
distance truck drivers, telephone operators.

e Compare number of servings to cost per box of cereal.
This could be r®lated to restaurant owners and homemakers.

Science Activities (K-3) z;ﬁ&; .

L

e Analyze and describe two effects on an ecological community
of a particular proposed project (a housing development, a
new road, a new park, a new dam).

e Have the children bring various sized milk cartons that have
been emptied. Use the cartons to teach liquid measurement.
Discuss how many people are needed to get milk from the cow
to consumer. Make a chart to show the progression.

® After a discussion about fire, have students divide into
small groups and plan a short skit about a situation con-
cerning fire and firefighters. The students choose their
characters, plan their show and write a script. The boys
and girls then construct sack puppets to fit the situations
planned. AN

Lanéuage Arts/Reading Activities (4-6)

K Students will brainstorm all their ways of collecting (’

information in regard to decisions they make daily (e.g.,

teachers, principals, other students). Students wfﬁ]-dis-
cuss-which people play the most influential role for them

at school (or home) in decision making.

» .
e Take a World of Work trip to Yocal radio station to learn
of possible jobs available in the field of broadcasting.
After World of Work trip have students organize into groups
and put on a radio ‘program including such workers as announcer,
writers, newscasters, weather reporter and sports announcer.

e Research nonparticipatory sports fields such as sports-
casting, statisticians. -

¢ Ask students to study-different careers for physical and
mental advantages and disadvantages.

e Have students role play a sports announcer and set up a ¢
sports schedule. :

%

-~
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© 5. Math Activities (10-)2) | ' »

o The students will itemize their expenditures for a two-week
period and compute what percentage of the total amount was
spent each day. The students will study this information
and determine if and how their money could be put to wiser
use.__* .

e Talk about ways different workers use the arithmetic mean.

° Use actual bills to help students gain an awareness of the -
cost of utilities by totaling the cost of water, electric,
and gas bills.

€

6. Science Activities (10-12)

- / . :
e ‘Obtain.a guest speaker to describe the science oppertunities
. A available in your area. Discuss the number. of people-going
o into varipus fields, what new fields are opening up, and
those that tend to be filling up.

. .. .. - 6 Organize the class into small groups, each of which will s
' ~act as a panel for 20 questions. Each panel will present
to the class an example of a skill or concept used in an
occupation related to science. If the class cannot identify
the occupation within 20 questions that require a "yes" or
"no" answer, the panel wins. '

Life ski]]s;nsuch as the 22 life-tentered competencies identified.by. Tt

Brolin (1978), prov1de an organized framework for focus1ng the school

curriculum on the important skills needed by students to function as

adu]ts.k The competencies should be given early attention and made a sub-

stantial part of the entire K-12 curricu]uh. Some of these skills must

be given considerable attention during the e1ementery year ‘whereas othersl

(e.g., occupational decision making) should be emphasizedagﬁfer. An exem-
ple of a competency that must be initiated early is dCaring for Personal
Needs." A mentally handicapped ;tudent nay need help in thi% area, for
example, in toi]eting and washing hands‘ More able students mey learn

. this skill 1nc1d@nta11y or need on]y minimal attention to some of the higher
order subcompetencies later on. It is important not to assume that students

Tearn all these life sk1115 in out-of-school s§tuations. thhing can be

&
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taken fo;.granteé. Many families will not admit it, but even nonh;ndicapped
dstudents often need spechic instruction in a number of these life skill
areas. Some particu]ar]y important skills that many students often lack

are use of recreationa]/]eisure time, self-awareness, self-confidence,

problemsolving, and sex education. - ©oa
Assessing Life Skills -

Extensive attention to the entire area'of assessment hasbeen given
by Reynolds and Birch (1982) and Hofmeister and Preston (1981); the latter
is a modaule Prepared for this series. Reynolds and Bifch pbinted out,

Testing is only one way of obtaining information about an
individual; assessment involves far more. It may include
such aspects, for example, as examination of school and
health records; a case history prepared by a social worker;
interviews with parents, teachers, or other persons; ob- :
servations of the child in the classroom or in other set-
tings; the use of é&ducational or other tests; and special
examinations conducted outside the school by specialists.
Nothing is taken for granted. Every factor that could
reasonably affect how the child learns is examined and its
_possible influence is evaluated. (p. 61)

Hofmeister and Preston identified six sources of valuable information
on a student's functioning: (a) inspectidn of the child's rgco}d files;
(b) informal consultation gith others who know the child; (c) structured’

-

interviews; (d) observation; (e) norm-referenced tests; and (f) criterion-

- Y 4 ' c e
.referenced tests. ] _,/M—'“~—/( ,

Halpern, Lehmann, Irvin, and Hiery (1982) noted that traditional assess-

+

ment has“been based on the assumption that measures of gne's aptitudes,

-

1nterests, and traits can be used to pred1ct subsequent learning, perfor-
mance, and adjustment, Wowever,‘contemporary assessment, which he and his
associates recommend for retarded and dther handicapped students, emphasizes

the importance of direct assessment of actué]-bompetencies. It also

. 80
. i o
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requires that the outcomes of measurement have direct implications for
- program planning. They identified three general approaches to applied
performanee assessment: (a) dfrect assessment of criterion behaviors in
real or simulated settings; (b) measurement pf knowledge on those criterion
behaviors; and (c) evaluation of how students learn new competencies. ’
To ascertain a student's Egnpetencejin life skills, jt appears that
norm-referenced tests, in which one's”penfermance'is compared relative to
, ‘ o
others, is not the most appropriate method of assessment. Instead, a type
of criterion-referenced testing‘that assesses the student's mastery or
competence in specific qieas is more’nseful. The focus in criterion-
referenced tests is on what the student knows and/or can do. There are no
comparisons with how tany 1nd1v1duals possess’ the knowledge or sk111
'.(PQpham & Husek, 1969). Assessment provides 1nformat10n on a student's
level of profie?ency in a particular subject skill. The individual's
strengths and weaknesses can be discerned, individual IEPs written,;
immediate.currdculum planned, and individual and group progress can be
moni téred.. ’ | L
The assessment approach that was devised for the Life-Centgred
Career Edutation Curriculum was a Competency Rating Scale (CRS) (Bto]ﬁn
et a] , 1978). The CRS assesses the student's 1eve1 of Tife skills in gqach
of the 22 competency areas by ask1ng a teacher to judge the 1nd1v1dua A
mastery of each'of the 102 subcompetencies. The teacher may use at least
three sources to derive the reting for each subcompetency:  (a) immediate
personal observation of student performance andxhehavior;'(b) persona1
records or notes on stndent performance; and kc) written or verbal reports
from other persons. The latter is considered the least valid source of

£

’ information but may be necessary to substantiate the other 1nformation
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When sufficient information exists to rate a subcompetency, the follow-

-

ing rating scale is used:

0 = Not competent -
1 = Partially competent
2 = Competent \,i

NR = Not rated |
The CRS-Record Fofm is separated %nto_three sections corresponding to the
thréee domains: Daily Living'Skills; Personal-Social Ski]ﬁs; and Occupa-
tional Guidance and Preparatiéﬁ. A sample CRS Record Form for one domain.
(Daily Living Skills) is presented in Figure'i. |
Each of the three parts (dsmains) of the CRS can bé administered
independently; It is'recommenQed that one individual rafe all subc&m-
petencies in a particular domain. The CRS.Manual (see Appendix C) de-
scribes and defines each subcompetency by behav{oral criteria. A rank
ordering of the criteria for'eéch subcompetency in-order of importance
was done by five national experts'in educgtion.' The rater must compare
student peréormance with.the behavioral criteria for each subcgmpetency

to determine the degree of mastery.
Conclusion

The major skills needed by students for community living and working
have been identified. One particgﬁar model, the Life-Centered Career

- !
Education Curriculum, based on se? ral ‘years of developmental work with

hundreds ‘of educators in sépool districts across the country, has been

presented. Life skills education requires the understanding and active

-

involvement of all school perSonne]; the student's family, and the involve-

ment of an array of community resources, intluding business and industry.

%
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School
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FIGURE 1
B T
LIFE CENTERED CAREER EDUCATION
Competency Rating Scale
Record Form
Experimental’

DAILY LIVING SKILLS

Date of Birth _

Sex

City

»

State

/

Directions: Please rate the student according to his/her mastery of each item using the rating key below. Indicate the ratings in the col-

umn below the date for the rating period. Use the NR rating for items which cannot be rated. For subcompetencies rated 0 or l1atthe .

time of the final rating, place a check (,~) in the appropridte space in the yes/no column to indicate his/her ability to perfornmthe sub-

competency with assistance from the community. Please refer to the CRS manual for explanation of the rating key, description of the
behavioral criteria for each subcompetency, and explanation of the yes/no cohimn. :

Rating Key: 0 = Not Competent 1 = Partially Competent 2 = Competent NR = Not Rated
To what extent has the student mastered the following subcompetencies:
Rater(s)| MM | MM
Grade
Subcompetencies Level 10 10 .
9/1/15/1/
t )
Date(s) " 78 »
1. Managing Family Finances Yes No
1. ldentify money and make correct change 1 2 — — _— —_— —_—_ —
2. Make wise expéndiiures 1 :2. —_— — — —_— — ] —
3. Obtain and use bank and credit services 1 *2 —_ — S —_ —_ - —
4. Keep basic financial records . 0 e | _— — —_ -] - |- —
6. Calculate and pay taxes o hd | — —_ —_ -] — = —
2. Selecting, Managing, and Maintaining a Home 7
6. Select adequate housing 1 1 —_— — —_— ] — | - }— —
7. Maintain a home 1 1 — | — —_ - — | = —
8. Use basic appliances and% * . 1 1 — —_ — —le— |— —
9. Mnintaiq home exterior 2 ,l_ —_— _— _ T — —_
: ]
3. Caring for Persénal Needs
, 10, Dress appropriately ¢ 1 _2_ - —_— —_ ] -] — = —
11. Exhibit proper grooming and hygiene . _2, A — — _— _ __ —
12. Demonstrate knowledge of physical fitness, nutrition and weight
i control K ' 1 1 —_ | — —_— ] =1 — | — —
13.  Demonstrate knowledge of common illness prevention and treat- N
‘ment -l_ _l_ —_ —_— —el ) — | — —
4. Raising Children and Enriching Family Living .
14. Prepare for adjustment to marriage 111 —_— — — N = —
15. ifrepare for raising children (physical care) o 1 —_ —_ —_— —_ e | — —
‘| 16. Prepare for raising children (psychological care) -0 B — —_— —_ ] — | —= —
17. Practice family safety’in the home 1 1 — — — _— — - =

e

'The CilS is a research instrument developed at the University of Missouri-Columbia. Data resulting from the use of the CRS should be
/ clearlylabeled experimental and should be interpreted with appropriate caution. Direct inquiries to: Donn E. Brolin, 16¢ Hill Hall, Uni-

v&rsity)_ of Missouri, Columbia MO 65201.

Toxt Provided

oy ERI

\
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FIGURE 1
(CONT.)D

Rater(s)

MM

MM

Grade
Subcompetencies . Level

*J Datefs)

5/1/
18

6.

5. Buying and Prepaning Food_
18.
19.
20.
2\.
22.
23.

24.
26.
.| 26.
27.

7.

28.
29.
30.
31,
32.
33.

8.

34.
35.
36.
31.
38.
39.

40.
41.

42,

b

Demonstrate appropriate eating Qkilla
Plal! balanced meals

Purchase food

Prepare meals

Clean food preparation areas

Store food ”

Buying and Caring for Clothing

Wash clothing

Iron and store cl.:)thing

Pérform simple mending

Purchase clothing

Engaging in Clvic Activities

Generally understﬁ n?‘l local laws and government

Generally understand federal government ’

Understand citizenship rights and responsibilities

Understand registration and voting procedures

Understand selective service procedures

Understand civil rights and responsibilities when questioned

by the law

Utilizing Recreation and Leisure [N
Participate actively in group activities

Know activities and available community resources
Unders:and recreational values

Use recreational facilities in the community

Plan and choose activities wisely

Plan vacations

/5. Getting around the Community (Mobility) N

Demonstrate knowledge of traffic rules and safé\sbs practices

Demonstrate knowledge and use of various means of transporta-
tion (

Drive a car

o1 = |= |-

= (o=l |- o

=

| = = = = |0

‘...

==

A b g

[0 |= |& &

(S = {=[= [~ &

= =

N

Yes

'_’Total Possible Score

Comments:

*Total actual Score
(TPS) = N x 2_84,84 (TAS) .

*Average Score
(AS) - TAS/N

©
<

—
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v 1o ¢

*Refer to the CRS manual for calculation and interprét.ation. 3 i
: ¢
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Implementing a life skills curriculum requires careful leadership, time

and money, but, above all, it requires an understanding and committed

faculty.
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APPENDIX A
Examples of Life skills Curriculums

Adilt Basic Literacy Assassment Kit (1981)
Author: Not Tisted; several contributors
Address: Provence of British Columbia, Publications Services Branch
Ministry of Education

878 Viewfield Road -
Victoria, B.X. V9A 4Vl

Cost: $10:00

X . y
An Activities of Dailly-Living Curriculum for Handicapped AduTts (1978)
' Author: Chuck Tiller . :
Address: Magic Valley Rehab#litation Services, Inc.
Rt. #2, Eastland Drive South
S~ Twin Falls, Idaho 8%201
- (bst: $22.50 '

-
Becoming Independent: A Living Skills System (1978)
Ruthor: Ann Westaway and Tony Apolloni
Address: Edmark Associates—
P. 0. Box 3903
Bellevue, Washington 98009

_ Cost: $225.00 :
Communfty L Ving Skills: Assessment and Training (Revised 1978)

Author= Robert L. Conroy
Address: Hope Enterprises, Inc.
1536 Catherine Street
P. 0. Box 1837 '
Williamsport, Pennsylvania 17701
Cost:. $6.75

Community Living Skills Sereening Test and Remediation Manual (Revise%}lQBO)
Ruthor: Robert L. Schalock and Linda S. Gadwood
Address: P. 0. Box 1146
522 East Sid@B1vd.
~_ Hastings, Nebraska 68901
Cost: $40.00 ¢

Home and Family Living Laboratory (1978)
Author: Patricia Tramp
Address: Saint Paul Public Schools '
Bridge View School 3
360 Colborne Street
St. Paul, Minnesota 55102
Cost: $15.00 '

A
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Independent Living Behavior Checklist (1979)
Author: Richart T. Walls, Thamas Zanc, John E. Thuedt
Address: MWest Virginia Rehab111tat1on Research and Training Center
509 Allen Al1l
West Virginia University
. Morgantown, West Virginia 26506
Cost: $5.00

Independent Living Skills Curriculum (1981)
Author: V. TayTor, D. Close, C. Carlson, D. Larrabee

Address: -Materials D1str1but1on

Rehabilitation Research and Training Center in
Mental Retardation

2nd Floor Clinical Services Building
University of Oregon .
Eugene, Oregon 97403

Cost: $52.75 N

'Skills to Achieve Independent Living (1975)
Author: not 1isted
Address: Melton Peninsula, Inc.
1949 Stemmons Freeway, Suite 690
Dallas, Texas 75207
Cost: Teacher's Manual $5.95; Kit '$245.00

" Life-Centered Career Education: A Competency-Based Approach
Author: Donn E. Brolin (Ed.) -
Address: Council for Exceptional Children
1920 Association Drive
Reston, Virginia 22091
Cost: $13.75

Social Perceptual Training Kit for Community‘Living for Trainable
and Educable Retarded Citizens (1978) -
Author: not Tisted
Address: Educational Activities, Inc.
, P. 0. Box 392
Freeport, New York 11520
Cost: Book $10.95; Kit $225.00 ]

The Individual Assessment and Program Guide (1976) C >
Author: Gary Fisher ’
Address: Developmental Services, Inc. of
Residential Services Division
Box 1023 ¢ : .
‘ , Columbus, Indiana 47201 . ' ' v
Cost: $3.60 '

Toward Independent L1v1ng (1980)
Author: B.uBaker, A. Brightman, S. Hinchaw .
Address: Research Press
- 2612 North Mattis Avenue *
3 Champaign, IT1linois 61820 -
y Cost: $7.95

LN o
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Training for Independent Living (1975)
Author: Jim White
- Address:. Ventura County Association for the
P. 0. Box 646
1732 Lewis Road
- Camarillo, California 93010
Cost: $20.00

‘ t.
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. APPENDIX B

“ Articles On Life Skills Education

1.

Life-Centered Career Education
for Exceptional Children

Nixa Answers the Question:
What is a Basic Education?

. Independent Living Skills Can

Be Taught
' L
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Life-Centered Career Education
for Exceptional Children

. ’ _Donn E. Brolin

~N

M

Approximately 10 years have elapsed since cagyer education entered the natipnal
scene (Marland, 1971). Introduced as a major educational reform, it has gradually
gained momentum. School systems throughout the country have adopted it in their
programs. The basic tenets of and the need for career education have become
increasingly: more apparent to educators and others concerned about educational
services to students. Creation of a U,S: Office of Career Education in 1974 gave the
necessary impetus to the movement, and under the able leadership of its first and
present director, Kenneth B. Hoyt, it least some facet of career education has
become an integral part of curricula in the majority of American schools.

In.the case of exceptional children, career education has sustained-an even more
pronounced effort. Backed by endorsement from the national special education
teacher organization, the Council for Exceptional Children (CEC), special educators .
and those concerned about their students’ career development have responded to the
need to redirect curricula so that it is more relevant and practical to community
living and working needs required in the real world. Extensive overviews on career
education for excéptional individuals have been written by Brolin and Kokaska
(1979), C. Johnson (1979), and Koistoe ( 1981). Recent examplessof effective career
education practices have been set forth by D. Johnson (1979), Evenson and Spotts
(1980), Gillet (1980), Borba and Guzicki (1980), Lamkin (1980), Ellington (1981),
Brolin (in press), and others. o ° | :

Many national and state.conferences on career education for exceptional children

aye been conducted during the past several years. Curriculum materials. inservice
models, and special mini-grants from special education” and career education .
departments at the state level have assisted educators in implementing “career
education concepts. A new’ CI;:C division, the Division on Career Development

_{Z;; \ *

i

N

Donn E. Brolin s a Professor of Educanonn the Dcpar:jmm of Educational and Counseling Psvchology
a1 the Universitv of Missouri-Columbia. und Director y the Cureer Educanon, Personnel Preparation
(CEPP) [nservice Training Prarect. Portions of this article were exerpted [rom s publicanons, Lifee
Centered Career Education: A Competency-Based Approach: Career Education tor Hanaicapped '
Children & Youth '(wcqh C. J. Kokaska). and Vocationat Pfepanuop_ of Persons: with Handicaps.
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~ the past three vears (0 states have or

. ’1 Carown Acheson

(DCD). was organized in 1976 and is growing\in stature
and sigmficance by providing leadership to the tield. In
ized their own
DCD umits so that career education will become a
substantial force in services to exceptiona) students at
the grass roots level. \Aanv other smtes are close .to
becoming official units at the time: of this writing.

Despite general acceptance of the career education

concept and need. exceptional students still are not
receiving the amougt and type of career education that
will result 1n their successiul community adjustment as
aduits. Heller (1981, p. 582) ideqtified the following

deficiencies as presently eXisting®in programming for .

¢xceptional students at the secondary leyel: (a) school
orgamzauon being too much along departmental and
subyect matter lines. (b) orientation of training programs
toward the younger handicapped child, (c) too heavy an
emphasis placed on vocational programs by special
educators without any alternatives or future pianning,
and (d) the attitude of special educators and others that
exceptional individuals don’t require much attention at
the secondary level. And. Sitlington (1981. p. 596) noted
that .. . vocational education programs: (a) usually do
not begin until 11th grade. which is often too late for the
handicapped student, (b} by definition are concerned
primarily with specific skill training, with little emphasis

FOCUS ON EXCEPTIONAL CHILDREN (/SSNV0015-511X)
(USPS 203-360) is published monthly excspt June. July. and
August as a service (0 teachers. special educators. curriculum
specialists. administrators. and those conésrned with the special
educanion of exceptionsl children. This journal is abstracted
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Reproduction in whole or part without wricten permission 13
arohibuted. Printed in the United Stactes of Amenca, Second
clags postage 13 paid at Denver. Colorado. POSTMASTER:
Send address changes (o:

Love Publishing Company
Executive and Editonal Office
1777 South Bellaire Street
Denver. Colorado 80222
Tetephone (303) 757.2879
' EDITORIAL BOARD
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Lniversuty of Kansas Georgia State University
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on career awaretzess and exploration. and (c) have in-

-class components that are often too difficuit for the

handicapped learner.” [n addition. |3 fdvocacy groups
calling themseives the -Education AdvBcates Coalition
has cast doubts on progress of the Education for All
HandiclSped Children’'s Act of 1975 (PL 94-142),
calling the response to its mandate a “national disgrace™

(Guideposi, 1980).

Career education otfers an organized K-12+ approach
to correcting the deficiencies presently inherent in cur-
ricula for exceptional (and other) students. As Koistoe
(1981) noted. “Career education offers a service delivery-
that has t potential for the 1980s” (p. 11).

,Several modeis that have emerged in special educa-
tion deserve attention by educators interested in the
career education approach: (a) Clark's (1979) Schooli-
Based Career Education Model. (b) Larson’s (1981) -
adaptation of the Experience-Based Career Education
Model (EBCE), and (c) the work of this writer and his
colleagues in developing the Life-Centered Career Edu-

cation (LCCE) Model during the decade of the 1970s.

Actually, the three models can be nicely integrated by
school personnel who desire an even more compreher-
sive approach to curriculum development for the
stugents.

This article presents the Life-Centered Career Educa-

'tion (LCCE) Model, a competency-based approach.

Readers interested in the Clark and Larson modeis are
encouraged to contact these individuals directly for
further information about their career education con-
cepts and methods.' Before presenting the LCCE Model,
a brief review of career education is given so that readers
unfamiliar with its basic tenets will be better able to
understand the total concept.

THE CAREER EDUCATION CONCEPT

At the Helen Keiler Centennial Conference in 1980.
Kenneth Hoyt noted that . . . the career education
concept. formally begun in 1971, has survived for a fuil
decade — three times as long as the typical ‘educational
reform movement. During this period of :me. it has
deveioped and specified its basic goals and demon-
strated its ability to deliver career education to the
generai poouiarion ot K-12 vouth. {t is a concept that

=

; ﬁ
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holds grear implications for persohs with visual handi-
caps — both vouth'and adults” (Hovt. 1980. p. 3). At
that conterence. he described career education as:

making work 2 pers%mlly meaningfGl and productive part
o1 the total itfestyle o1 all persons . . . that work. as used n
sareer education. :s detined as “conscious etfort. other than
that aimed pnmanly at coping or relaxanon. t0 produce
benetits for undsell and or for oneself and others.” Further-
more. the word ~career.” as used in career ¢education. is detined
as “the totality ot work one does in his. her lifetime.” (p. 2),

Corisiderable confusion has existed for vears about*

interpretation of the word “career” in career education.
Many educators define the term synonymously and
narrowly with “job™ or “occupation.” whereas others
(like myself) view one’s career as consisting ol{:umerous
roles. including work activities that are nonoccupa-
_ional. Donald Super (1976) defined career as:

. the sequence of major pomitions occupied by a person -
throughout his preoccupational. occupajional. and postoccu-
pational life: inclydes work-related such as those of

student. employee. and pensioner. tegether with c;t'n!wnnr\
tary avocational. familial. and civic roles. Caresrs ewift only as -

people pursue them: they are person~centered. (p. 20) -,

This definition; written for the U.S. Office of Career
Education, clearly distinguishes caregr education from
votational education, which is primarily an occupa-
tionally-oriented program (except for the homemaking
aspect). Unpaid work such as volunteer work, prpoduc-
tive use of leisure time. the unpaid work of the fulltime
homemaker. and the school work of the student are all
within the realm and goals of career education.

The Council for Exceptional Children (1978) supports
the broader view of career ¢education. based on the work
of its study group, by defining- it in the following
manner:

Career educarion-is the toulity of expenences through which
to live a meaningful. satisfying work life . . .
the opportunity to learn. ig the least restrictive
t possible. the academic. &Il} living. personai-

social, and d¢cupationsl knowledges and ‘skills necessary for
autaining their\qighest levels of economic. personal and social
fulfillnggnt. This can be obtained through work (both paid and
4 unpaid)and in a variety of other societal roles and personai life
stvles . . . student. citizen. volunteer. family member fand
paructpant :n meamuglul leisure-time activities. &

, d
Brolin and Kokaska (179, p. 104) offered the follow-
ing key concepts consistenk with the above conceptuali-
zation of career education:

® [t extends trom early child{qu through the retire-
ment vears. L '

-34-

" @ [t focuses on the full development of all individuals.

e [t provides the knowledge. skills. and under-
standings needed by individuais to master their
environment.

e [t emphasizes daily living, personal-social. and
occupational skills development . at all levels and

" ages. .

e [t encompasses the total curriculum of the sé\ool
and provides a unified approach to educatlon for
life.

e It focuses on the total life roles, settings. and events
and their relationships that are important |n the
lives of individuals. including work. ¥

e [t encourages all members of the school community
to have a shared responsibility and a mutual cooper-
ative relationship among the various disciplines.

e It includes learning in the home, private-public
agencies, and the employment community, as well
as the school.

et enc%urages all teachers to relaie their subject
matter to its career implications.

e It includes basic education, citizenship, family
responsibility, and .other important education
objectives.

e [t provides for career awareness. exploration, and

~ skills development at all levels and ages.

o It provides a balance of content and experien-
tial learning, permitting hands-on occupational
activities.

e It provides a ‘personal framework to help indi-
viduals plan their lives. including career decnslon-
making.

o [t provides the opportunity for acquiring a saleable
occupational emry-level skill upon leaving high
school.:

e [t requires a lifelong education based on pnncnplcs
related to total individual developmeni

¢ It actively involves the parents in all phases of

education,
@ [t actively involves the commumty in all phases of
. education. =

e [t encourages open communication between stu-
dents, teachers. parents, and the community.

.

Career education is not intended to replace traditional
education but. rather, to redirect it to be more relevant
and meaningful for the student and to result in the
acquisition of attitudes. knowledges, and skills one
needs for successful community living and working. [tis
not meant to be the only education students receive, but
it should be a substantial part of the curriculum.
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Career sducation requires the integranon ‘or infusion
of career sducation concepts into the content of various
subject matter. It *. . . brings meaningfuiness to the
learming and practice of basic academic skiils by demon-
strating to the students and teachers alike the muititude
of ways in which these skills are applied in work and
daily living. A career educatiori emphasis brings ob-
servable. experiential relevance to social studies, heaith,

and science curricula, assisting students in perceiving the

relationship between educational subject matter and the
larger worid outside the classroom™ (Lamkin, 1980. p.
t1). To achieve this. teachers have to find new ways of
prowdmg career refevant experiences. within a career
education context. Hands-on, experiential activities that
facilitate the career development process so that stu-
dents learn about the world in which they live and will
work as adults are key ingredients in the career educa-
tion curriculum approach.

As indicated by Wimmer (1981, pp. 615-616), “If one
assumes that the goal of the educational program for a
handicapped student is to prepare the student for inde-
pendent living and social and vocational success. it
wouid
career ddvelopment theme.” Nevertheless, Meyen and
White (1980. pp. 120-121) noted that although most
educators would agree on the basic need for and the
tenets of career education. its impiemenwmtion in a
comprehensive sense has spread somewhat slowly across
the cauntry. They identified the following factors as
reasons: .

e Rarely does career education exist as a specific
service or separate programming option. Career
education programming may indeed exist in a
school district (infused into the regular curriculum
or even as a few separate courses), but few districts
have career education as a visible programming
optjon.

e Career education content does not fall into a pre-

" cise developmental sequence or hierarchy.

e There is no normative reference base for comparing
individuais on career education concepts and skills.
Continuous mstrucuqnnl planning requires ongoing

“ evaluation. . .. The general absence of evaluation

procedures and instruments in career education

makes continuous evaluation difficult.

Meven and White also believe that career education’s
short mistory and the lack of teacher experience in
individualizing career sducation are additional barriers:
“Teachers conunue to write |EP objectives for the

student :n curricuium areas for which well-established.

curnicuia aiready exist” (p. 122). Wimmer (1981. p. 6123)

4
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that instruction should be pianned around a.

stated that, “The major probiem seems to lie in the basic
assumption of some educators that the handicapped
student must either adjust to the traditional structure of
the secondarv school or be taught in a totally separate
environment.”

[ agree with the above writers about the problcms in
umplemenung the career education concept and process
in many school sygtems. Unfortunately, the casier way is
often selected when deciding upon a curriculum for the
year. But schools that have adopted a comprehensive
career education approach have demonstrated that stu-
dents are happier and more successful if they receive this
type of educatidh. As a result, most of the educators
seem to be more satsfied with their efforts, too!

The remainder of this article foduses on a curriculum
approach that has evolved during the 1970s with the
assistance of hundreds of Specul educators and other
school personnel who have feit the need to change their
curricula to a more career education-oriented approach.
The resuit has been a competency-based approach en-

- titled Life-Centered Career Education (LCCE). The

curriculum model has been adopted by several hundred
school systems throughout the country and is available
from the Council for Exceptional Children.(CEC) in tk
form of two products, Life-Centered Career Education:
A Competency-Based Approach (Brolin, 1978) and
Trainer's Guide for Life-Censered Career Educarion
(Brolin, McKay, & West, 1978).

DEVELOPMENT OF THE LCCE APPROACH

Initial efforts in developing the life<centered curricu-
lum began in 1970. with a federal grant from the U.S.
Office of Education, Bureau of Education for the Handi-
capped (now Office of Special Education) to design a
more vocauonnlly-onemed secondary speciai education
teacher training program model at the University of
Wisconsin - Stout. The project officer encouraging this
effort was Bill Heller, presently Dean, College of Human
Development and Learning, University of North Caro-
lina at Charlotte. Dr. Heller was thén, as he stiil is today
(Heller, 1981), concerned about the lack of trained

personnel to carry out vocational (and career) functions.

at the secondary level.

Although the primary effort. of the Stout project was
to identify competencies that secondary teachers of
educable rerarded students needed. .~t@—prepare their
students for aduit functioning, it became necessary t~
aiso determine what kind of skiils (or competencies) the
students needed to acquire for success after schooling
would be completed. This work continued with another
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BEH (OSE) project from 1974-1977 to develop a career
sducation. competency-based curriculum and an inserv-
iceqtraining program for school personnel for imple-
menting the program. Entitled PROJECT PRICE (Pro-

‘gramming Retarded In Career Education), the effort

involved 12 school districts throughout the United Siates

and over 300 school ;%ersonncl The final products were -
bility groups at the conclusion of

extended to other di
the project. with the assistance of CEC.

Thus. the LCCE Model has evolved from several
vears of developmental work and includes the involve-
ment of several hundred educators and many special/
career education experts. Research conducted on these
two projects in the 1970s (Brolin & Thomas, 1972;
Brolin. 1973: and Brolin, Malever, & Matvas, 1976) has
resulted in this competency-based approach to assist
cgucators in infusing career education into curriculum.

THE LCCE CURRICULUM MODEL

The LCCE Curriculum Model promotes the students’
acquisition of 22 mnjor competencies falling into three
major categories: (a) daily living, (b) personal-social,
and (c) occupational skills. These competencies repre-
sent what research, practitioner experience, and expert
opinion have deemed essential for successful career
development. The three curriculum areas (categories),
competencies, and subcompetencies are presented in
Figure 1.

The LCCE Model interfaces the 22 competencies with
two other important dimensions of career education: (a)
school, family. and community experiences, and (b) four
stages of career development — awareness, exploration,
preparation. and placement; follow-up, continuing edu-
cation. Figure 2 presents a three-dimensional model to
illustrate the interaction of these components and the
LCCE approach. It views career education as a process
for systematically coordinating all school, family, and

community components to facilitate each, individual's-

potential for economic. social, and personal fuifillment
(Brolin, 1974).

The Competencies ' =

~ All the competencies and their 102 subcompetencies
were subjected 1o rigorous review by hundreds of school

personnel throughout the country. They endorsed our
contention that these competencies generally retlect the
major outcomes that should be expected for students if

~
L
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they are to-be prepared successfully for community
living and working. Clark and White (1980) have de-
scribed the LCCE Model as the “adult adjustment
approach”.because* of the focus on skills and compe-
tencies needed for a person’s life career.

Dailv Living Skills .

Nine Daily Living Skills (DLS) relate to avocatiohal.
family, leisure. and civic work activities. [nspection of
these competencies should also reveal the occupational
implications for career development. Students who have
interests and abilities in certain DLS areas (for example,
family finances) might also be counseled toward occupa-
tions related to those competencies.

-

Personal-Social Skills

Seven Personal-Social Skills (PSS) are important to
family, community. and occupational functioning. These
competencies relate to helpmg the student understand

" self, build confidence, “solve problems, become inde-

pendent, interact successfully with others. make deci-
sions, conduct self properly in public, and communicate
adequately with others. Past experience and research
have clearly indicated that a lack in these competencies
poses serious problems for exceptional students after
they leave school and attempt to secure and maintain
employment.

Occupational Skills '

<
-

Six occupanonal competcncncs fall under the curricu-
lum area entitled Occupational Guidance and Prepara-
tion. Two of the competencies pertain to learning about
the world of work; they entail exploring work possi-
bilities (occupational awareness) and making occupa-
tional choices (decision-making). Three competencies
relate to building specific vocational skills (work habits,
physica) capacities. entry-level job skill), and one com-
petency focuses on the process of seeking, securing, and
maintaining a job. Occupational awareness. work habits,

‘and physical-manual skills can be developed throughout

a K-12 program.

Again. this compctcncv-bascd approach does not de-
emphamzc basic academic instruction. [t does. however.
require that instruetion be directed so that students can
learn the competencies. Therefore. school personnel
must determine how they can infuse cateer educauon
concepts and competencies into their curricula.

46 | :
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Figure 1
| Ufo-Cmtorod Career Education, Curricuium Areas, Compotoncin. and Subcompetencies
' Curriguium Am Compuatonay
: 1. Managing Family 1. Identify money and maxe 2. Make wise expenditures.
Finance correct cnange.
6. Sesect adequate housing. 7. Maintain a hame.
Munmnm & Homo X
. CANNg 107 Personal 10. Oress sopropnately. 11. BxNiDIt proper grooming
' . and hygiene.
14. Prepare for sdjustment - 15, Prepare for reanng
: to marnage. chilgren (physicl care).
) :‘::: 18. Demonstrate approprale | 19, Pisn baianced meels.
j oating siills. °
: 4. Wesn clothing. 23, 1ron and store clothing.
: h
; 70. Genersily unaerstand 29. Genersily unaersiand
ioosd iawe and govern- federal government.
ment.
32, Participase ectively In 38, Know sctivities and
. group activities. sveiisble community
e rSOUrces.
' 40. DemonetreNs knowiedge 41, Demonstrate KNOwieage
of treffic rules and and use of various means
_ seecesees safety practicss. of transporation
43. Attain a senee of body. 44, Identity interests and
apilities. -
38, Uxpress feeinge of worth. | 40. Tell how others see
’ him/her.
§3. Know character treits $4. Know praper behawor
reeded for soceptance. in public places.
Persenal- $h. Know Now to fieten snd 38, Know how to meke and
g Mw respond. meintain frlendshipe.
. =
~ . [ 62. Understand impect of 63, Uncerstand seit
DONBVOrS UPON others. orgsnization.
6. Oifferentam bipoiar 67. Understand the need for
e '
. . [~ 71. RecogMIe emergency 6ac At level nesaed fOF
situations., future goais.
..... eoveas L i
K 78. identity the personal . identity the societal B
' velues met rough work. “vaiuea mMet through work,
S T8, Jelecting ng 32. Identify mejor octupe~ 63. Identfy major occupe- .
_ Occuopsationsl Choices pational needs. tional intereste. .
Qooupationsl —ExnIoang Approbnate 87, Follow directions. 88, WorR with others,
Guidanee snd Work Habits and Senaviors . '
freperation _ :
. cAnIDIting 94. Demonstrate satistactory 95. Demonstrate sstistactory
°, Phvsical-Manual Skiils baianca and coordination. manus! dextenty,
. Ty hd . —
ng a Jpect '
~ Occuoationa Skiil | . - Fi
. 2e8KING, SECUNNG, ana l 98. Search for 2 job. 99. Appiyffor a j00.
Maintaining Emoloymaent l ’ i
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Subcompetencies .
. 3. Obtan and use bank | 4. Keep basi financial §. Caicuiate and pay
! ang credit ‘acilitiea. l records.” " taxes.
3. Use pasic apphances 9. Maintain home '
{ andg tools. axterior.
. l RES Demonatrate knowi- 13. Demonstrate knowi- .
] eage of physical fit- edge of common ill-
t ness. nuthtion, angd ness prevention and "
' weignt controt. treatment. ' .
, - '8 2repare for reanng 17 Practice family satety
chilgren (psycno- * n the home.
: '0gical care). - ]
. 20. durcnase food. 21, Prepare meals. ~22. Clean food prepars- 23. Store fooq. -~ -
. tion areas. 2
| 26. Pertorm simpie 27. Purchase ciothing. .
! " menaing. :
| 30. Understand citizen- 31. Understand registra- 32. Understand Selective 33. Understang civil rights
snmip nights and tion and voting .Service procedures. and reaponsibilities
responsibilities. procedures. . when gquestioned by
’ - . the faw.
38. Unairstand recres- 37. Use recreational 38. Plan and cnooee 39. Plan vacations.
ttonai vaiues. tacilition in the activittes wisely. -
community.
42. Orive a car. )
48, !dentity emotions. 46. Identify needs. 47. Understand the
- physics! seif.
50. Accept praise. §1. Accept cnticism. §2. Deveiop contidence
¢ : in seif.
35. Devei0p respect tfor $6. Recognize authonty 57. Recognize personal
the nghts and and foilow instruc- roles.
oroperties of others. tions.
30. Establish appropnate 81. Know how tO sstad-
neterosexuai relation- lish cloese relation-
ships. ships.
84. Devetop gosi seeking 65. Strive toward seif -
benavior. actusiization. _ - N
88. Look at aiternatives. 69. Anticipats . 70. Know where to fing
CONSEqUEnNces. ___§ood sdvice.
73. Write at the 1evel T4. Speak agequatety for T8. Understand the sub-
{ needed for tuture : understanding. tietieg of communica-
_ t goals. ' tion.
- 1 78. identty the remuners- 79. Unaerstand Classifice- 80. |gentify occupational 81. igentily sources of -
I uve aspects of wdrk, tion of jobs into aif- opportunities avail- occupational informa-
t ferent occupational able locailly. tion.
systems. .
| 84 Iidentity occupational 85. igentity requirements 88. Make realistic occu-
i aptituges. of appropriate and pational choices.
' ‘availabie jobs. !
1 39, ‘Norx at a sausfactory 90. Accept supsrvision. 91. Recognize the impor- 92. Meet demands for 93. Demonstrate occupa~
‘ate. : " tance of attehdance . quality work. tional satety.
l and punctuality.
38. Demonstrate satis- i 97. Demonstrate satlis-
‘actory stamina and | factory sensory
JNAUrance. discnmination.
! ) | _ | .
! 2
*00. :nterviaw for a2 j0b. | :01. Adjuat 10 competi- 102. Maintain poatschoot X
T | live stanaards. l accupationat
' : adjuatment.
. N “~ '
Source: Agaotea from Life-Centered Career Education: A Comoetency-3dased Apororch. by O. E. Srolin (Reston. VA: Council for Exceptionat Children.
1979)
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’ Figure 2 -
Career Competency Based Model for Infusing Education into Curricuium
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Kokaske (Columdus, OM: Chartes € Merrtil, 1979).
School. Family, and Community Experiences

A comprehensive curricuium appfouch like LCCE

requires close working relationships with three groups

— the student's family, community agencies and organi-
zations. and business and industry. This brings a reail-
istic, meaningful aspect to the studenrt’s education, be-
cause it relates directly to performing occupational and
daily living activities.

4

Schoo) Personne!

The LCCE curriculum approach advocates a changing
role tor special educauon teachers involved with stu-
«dents who can be placed in regular classes and pro-
grams. The special educator should become more ot a
consultant, advisor to school personnel who are teaching
the student competencies and other tovics. The special

Q

-39~

49 i

‘educator aiso has to work closely with parents, com-

munity agencies. and industries. integrating and coordi-
nating career development efforts to benefit sach stu-

dent, Further. the special educator shouid serve as a

resource specialist to regular classroom teachers refative
to instryctional techniques and matenalis. student in-
formation. disability information. career development
planning, and the like. .

The. Family

The LCCE approach promotes greater utilization of
the student's family in providing career development .
experiences in the home and community. Because per-
sonai-social development is so important. the special
educator can®be of invaluable assistance in helping
families establish a psychological climate that will fac’
tate those important competencies. Daily living anu
occupational competencies can be developed through
job duties in the home. family projects. and meamingiul -

o



letsure and recreational pursuits. Family involvement
and cooperation card greatly increase the school pro-
gram’s effectiveness in helping students attain the neces-
sary levels of career development.

The Communiry

Innumerable resources for career development are
avatlable in the community. Civic groups are always
looking for special projects to undertake. School pro-
grams that have used the Experience-Based Career
Education (EBCE) approach have been surprised
how readily business and industry open their doory to
students if they feel the schovl is advocating a solid
program. Many public and private agencies and organi-
zations are also willing to Jend support and should be
utilized More frequently for career awareness, explora-
uon. and preparation experiernces.

Utilization of these three groups is critical to success-
ful-career education programming. In the past, school
personnel have tended to use family and community
resources sparingly, These resources must be used more
substantiaily if the career development needs of excep-
tional students are to be truly met.

+

Career Development Stages

The LCCE Model conceives of students passing
through four distinct stages of career development:
career awareness. careerzexploration, career prepara-
tion. and career placement/ follow-up/continuing edu-
cation. The stages are described below.

Career Awareness

Awareness of the world of work is awakened early in
elementary school. Children begin to learn what kinds
of work (paid and unpaid) people do and the reasons
they do it. The students begin acquiring their own sense
of identity. seeing themselves as potential workers and.
in essencé: begin to form a work personaf ity. Developing
positive attitudes about work and increasing awareness
of- the types of work habits and abilities needed for
success are important at this stage. Career awareness
acuvities infused into the elementary curriculum add an
exciting dimension to student learning and motivation.
Most teachers do some of this now. but in many
instances.it is probablv not being done enough or in an
orgamized manner that relates to competency attainment
. and career deveiopment. ’

-40-

Career Exploration

The junior-high years mark the beginning of career
exploration. This is a hands-on stage in which students
explore occupational areas. avocational interests, leis_l‘%'
and recre tional\pursuits. and all other areas related t
the 22 cdfnpetencieg and: career development. Voca-
tional evaluation should begin at this time and be

“provided periodicallywthroughout the remaining school

vears. Community resources take on an important role;
students should have the opportunity to explore first-
hand the real world and its requirements. A variety of
experiences must be incorporated into “the students’
learning so that they begin thinking more senously

_about their dwn unique set of abilities, interests. and

needs and how they relate to a future adult role. If career

exploration experiences are carefully planned during the -

junior-high period, relevant career preparation can be
undertaken in senior high.

Career Preparation

{

This facet of career education sh¥uld begin at the
high-school level and should contain a heavy expenen-
tial component. Students having the potenual to acquire
most or .all of the 22 competencnes receive relevant
courses such as home economics. math, business, health,
driver’s education, social studies, physical education,
and garious vocational courses appropriate to'their level
of interests, needs, and abilities. The use of community
resources is also extremely important, The EBCE model

‘mentioned previously provides a methodology for in-

volvmg business and industry in a meaningful job
expenence program followed by longer term on-the-job
training. Students absolutely must be directed in the
daily living and personal-social skills areas. along with
the occupational. '

Career Placement/ Follow-up/ Continuing Education

This is a generaily neglected component of our serv-

ices to exceptignal children. Career placement occurring

near-the end of the last semester, or perhaps latef.

ol

should include not only the placement on a job for pay
but also the opportunity to assume responsible nonpald
adult roles relating to avocationsfamily living, civic and
leisure; recreational endeayors. The f{amily takes on a
particularly important role at this stage. Theretore, the
special educator has to work closelvind supportively
with the family to assure everyone thal the student has
acquired a sufficient adult competency level in most or

s
’

N
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all of the daily living and personal-social skills. A period
of follow-up after the student leaves the school is
important. and continuing education may be necessary
some time after that if the student has difficulties or
desires {urther training. .

A

TEACHING THE COMPETENCIES

The LCCE Curricutum approach requires school per-
sonnel to @ive attention to the students’ career develop-
ment needs by imtiating competency-based instruction
in the early =lementary vears and following through
until the student leaves the educitional program. Some
competencies. or some of their subcompetencies. must
be taught during the elementary vears. whereas others
are included during the junior-high and senior-high
vears. The LCCE Curriculum does not specify when this
instruction should begin. Rather, it is left to the dis-
crétion of school personnel who are the implementers,

EXAMPLE »1 (Nancy Seckel, Teacher)

Qomain: Oaily Living Skills
Competency: ¥8 — Getting Around the Communlty

since they can best make that determination based on
their own situation (personnel. resources, administrative
posture. type of students. and so forth).

In teaching the competencies. educators shouid use a
variety of instructional techniques and methods. These
may inciude: games. roie playing, puppetry. simulated
businesses. occupational notebooks, careers of the
month, field trips. learning packages, collages. job dic-

tionaries. arts and crafts. card games. What's My Line?

occupational games. values clarification exercises, guest
speakers. job analysis activities, work samples. special
work assignments, and others. -

The Career Education Personnel Preparation (CEPP)
Project at the University of Missouri-Columbia pro-

‘vides inservice training for Missouri educators relative
to the LCCE approach. Educators undergoing :Egninn _
lo

are asked to prepare a competency unit for teachi
of the subcompetencies. Exampies of teacher-d ped
competency units for one subcompetency in éach of the
three curriculum areas are presented below.

-~ n

Subcompetency: ¥40 — Demonstrate Knowisdge of
Tratfic Rules and Safety Practices

Subject: Social Studies, Spelling, English (a good time

one .

»

(Mobility)
/ t0 scheduie this lesson would be during Na-
tional Safety Week in October)
osJECTIVES ACTIVITIES/EVALUATION PROCEDURES MATERIALS/RESOURCES
Announce a safety week. . - ’ o

Bookiets, pamphlets, handout
materials’ S .

1. (Monday) Pass out and discuss the red
bookiet on signs and the yellow card on
ruies. On appropriately colored poster-
board. have each student make one sign -
and one ruie. Tape all of these on the
classroom walls and leave up ail week. Fiim-

1. The student will recog-
mize traffic signs. sig-
- nals. and markings. and

will know safety rules. Library books

Have the weekly speiling lesson made up
ot words such as: dlamond, tﬂmglo
- : octagon. pennant, square. rocunqlo. Bicycle ' .

. circte. pentagon. directional. warning, R .

- ' -roqumory podntmn crossing, raroad. “Encouyrage students to put these S
signais. handouts ana others on a builletin

board in their homes for ready

referencs. This might keep the

students from throwing the

Guest speaker _ '

English auiqnmont for tho week will be
to rsaa a library baok concoming safety

3 . - and make a 000k report. - handouts in a drawer or the trash _

- ~ _ 5 l . as soon as they get home. ., N
R - | S ‘ -'4]1 ; LOT PADY RUZ LI ARIE .
EMC ' ‘ : * ".. ' EJ"%T !xb\, L!ELK%A\. lﬂu ) 4 T . ‘




gislikes.

1

choice group actlvity based on 15 Ilkes/
dislikes. :
- . ey . ;
_42_1) -(/ )

11
\. }
\
. |
( N |
r : (
OBJﬂ:TIVES ACTIVITIES/EVALUATION PROCEDURES MAT!F(IALS/R!SOUHCES
) : Announce a coloring contest.
2. The student will kndw . . 2. (Tuesday — the last activity of the day~)
bus safety rules. Pass out pamphiets on school bys safety.
Have students color them with colored ,,
pencils or colored feit-tip pens. After
they finish coloring, discuss sach ruie in
the pamphiet. Pass out Safety Place
) Mats, and serve refreshments of red
Kool-Aid®, cupcakes with yellow and
green icing, representing caution signs.
3. The student will be able 3. (Wednesday) Demonstrate appropriate
to demonstrate proper hand signais for bicycle safety, Have all
use of hand signais in students stand beside their desks and as
bicycle safety. you say, "left turn,” “right turn,” “slow,” or
. "stop." the students are to give the
appropriate signais. '
Continue this for a few minutes untli ail
students seem to be proficient in using
o ' these signais. ;
4. The student will be 4. (Thursday) Pass out poster. and yellow
aware of the State Law, - pamphlet on bicycting. Teacher could
the bicycle safety ruies, bring a small bicycie to classroom and .
and bicycle main- show items requiring periodic safety
tenance. checks. Review all points in the yeilow
I pamphiet and give oral quiz.
i
\ (Friday) Have Safety Officer from \
| Missouri State Highway Patrol come to
P classroom, to show safety film and
| discuss safety laws and rules. Request
i that book reports be turned in, and
‘ administer spelling test on safoty waords
L ° discussed on Monday.
-
-E*/MPLE #2 (Elaine Keely, Teacher) ?
Domain: Personai-Social Skills ‘ Subcompetsncy: #44 —.identify Interests and Abilities
Compsetency: #10 — Achieving Seif-Awareness . Subject Social Studies
- : - : \.‘ . . L
L OBJECTIVES ACTlVlTI!s_/!VALUATION EQOC!DURES MA‘I‘!ﬂIALS/R!SOURC!g :
5 | < ; -
1. The student will be able Hoid a class discussion of J/alues exhibited “Growing Up in America”
to describe himseif/her-  in certain situations. Roie play what he/ o
seif as an individual with -~ she would do in a given situation. Have 3" x 5" cards with description of the
definite likes and class members participate in forced- character and situation to be played._
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OBJECTIVES ACTIVITIES/EVALUATION PROCEDURES MATERIALS/RESOURCES
2. The student will be abie Have student answer a series of questions List ot 15 questions beginning:
to communicate his/her  on tape. These Qtz‘aﬂom are to be in the “1t given a choice between __
unique seif, including areas of hobbies 4dnd interests, likes/dis- and . | would do
hobbies. interests, skills, likes. physical characteristics, and social (All who choose the first one go to the
Ang physical character- - preferences. - other side of the room.)
istics on tape for own or :
others’' review. Cassette piayer/recorder and retorded
_ tape with series of questions or
statements. Co
. The student will be able  Have student demonstrate how to perform Materiais from hobbies depending on
. to demonstrate or report  some part of his/her job or hobby if . individuala’ choicss or job toois or
on a favorite hobby or demonstratable, or report on hisvher job .  reports.
job he/she feeis capable or hobby it not demonstratabie. .
of performing. : .

~

" EXAMPLE ¥3 (Sharon Bullard, Teacher)

Oomsiz Occupational Preparation and Guidancs " Subcompetency: #85 — |dentity Requirements of /
Competency: #18 — Selecting and Planning propriate and Available Jobs
- Qccupational Chdices Subject “! Guess” Game
OBJECTIVES ACTIVITIES/RVALUATION PROCEDURES : MATERIALS/RESOURCES
1. The student will be able  Hade students piay the “! Guess” game “! Guess” game board
to recognize the require- (two or more required) - Picture cards :
ments for various Occupational choice description
- occupations - a. Place 18 picture cards in pockets. cards:
2. The student will use b. Place description cards face down. Telephone Lineperson
short-term memory skills RN Medical Assistant
in leaming the occupa- c. Desifnate one person as the “reader.” ‘Secretary
tion requirements. From the top ot the stack. the reader Farm Worker
~ remds aloud the job description. Truck Oriver
Fireperson
3. Students will wark d. Have the player(s) give the answer and " Baggage Handler
together in 2 game the number of the pocket which he/she House Painter
playing situstion to thinks contains the matching word. AN Auto Body Painter
improve social sKiils. ‘ . = Upnoisterer (furmiture)
. o. Ask reader to turn oyer the card in thlt .  Air Service Clerk -
- pocket and aillow thé piayer(s) to see it. Weider _- -
J The casd is replaced if incorrect: it Auto Mintefifrce Worker <
s . _ correct, it is given to the piayer who Bus Oriver :
/ -\ made the correct rasponse. -
/ \ ' It a player chooses the “! Guess” pocket
n/ and the correct picture is not in it, the , o
player is out of the game. Most cards .
wins. :
Q : . : -43-

93

-



The LCCE Curriculum also offers a suggested IEP
(individualized education program) structure for record-"
ing a plan for specific educational services for gach
_student. Annual goals can be chosen from the 22
competency arcas and other categories. The specific
educational services can be developed from the compe-
tency units and other sources. The short-term objettives
can be selected from the 102 subcompetencies, as well as
other sources, Thus, an 1EP can be constructed from the
LCCE competencies, and competency units can be
evaluated at least in part by a Competency Rating Scale
(CRS), which was also an outcome of the project.

Thus, the LCCE Curriculum allows educators to
- establish goals, criteria for success, and a method of
recording the necessary individualized plans and the
outcomes of those plans. Althgugh these components
are designed so they can be used separately, the com-
bination of an IEP, competency unit, and CRS can be.
considered a complete planning, instructional, and evalu-
ation package, Interested readers should obtain a copy
of the LCCE Curriculum/ program guide from CEC to
review the competency units for cach of the 102 sub-
competencies, the [EP format, and the CRS. The publi-

cation also contains a list of instructional materials and

resources that relate to the competencies. Detailed sug-
gestions on teaching the competencies are presented in
Chapters 4-6 of Career Education for Handicapped
Children and Youth (Brolin & Kokaska, 1979).

IMPLEMENTING THE LCCE CURRICULUM

The LCCE approach attempts to remedy the three
difficulties noted carlier by Meyen and White (1980)
relative to implementing career education across the
country. First, although career education is not and
should not be a separate course, it ¢an become a visible
~ programming component by virtue of its three dimen-

sions — the 22 competencies, school-family-community
collaboration, and the four distinct sta of career
development. Second, career education coritent can be
developmentaily seqitenced with the competencies and
stages. which requires determination of what will be
taught, when, and by. whom. Third, the Competency
Rating Scale (CRS) can give a criterion-referenced base
for comparing students on career education concepts
and skijls (competencies). Although the CRS is a gen-
¢ral referent, combining it with other instruments such
as the Social and Prevocational Battery and the Brigance
makes continuous career education evaluation possibie.

AN

" -

o

--44-54
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Implemensing the LCCE approach must begin with
several educators who are willing to provide the leader-
ship to make change happen in their school or district.
Convincing other educators that change is needed is not
casy. Three important areas have to be addressed in
order to implement such a comprehensive approach: (a)
a series of planning and implementation steps, (b) in-
service training to other personnel, 4nd (c) a Career Edu-

tion Plan for the school or district, involving all pos-

ible relevant school, family, and community personnel.

o

Steps in Planning and Implementation .
Several years of developmental work with school sys-
tems across the country clearly revealed that any educa-
tional innovation is praciically impossible to implement
without careful planning and extensive involvement and
input from many different groups of decision-makers. .
Our experience identified the following as necessary
steps in implementing the ‘caréer education approach:

1. Enlist the support of school district leadership
personne! (e.g.. administrators, teacher and com-
munity groups). o -

2. Gain approval from the Board of %tion to
begin organizing for a carcer development-

- oriented curriculum in the district or in pilot
schools. "~ =~ 77 : o

3. Appoint a District-Wide Career Education Steer-
ing Committee (and necessary subcommittees) to
plan, implement, and manage the curriculum
development activities for career education.

4. Review literature and programs on career educa-
tion to determine a philosophy and model.

5. Develop an acceptable definition/conceptualizd~

tion of career education so everyone will have a

common {rame of reference.

Develop an acceptable career education model.

. Conduct needs assessment studies to determine
the relative status of the current program, stu-
dents, and staff. . ’
8. Prepare an inservice training program and iden-

tify persons within the school district who are
competent to serve as trainers.

9. Develop workshop, student, and program evalua-

tion procedures..

Conduct inservice training prpgram. _

[1. Develop a comprehensive Carser Education Plan
for implementing the curriculum.

12. Gain approval from the administration and Board”
of Education to implement the plan.
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13. Secure facilities and resources for implementing
the pian.

14. Implement the plan in terms of priorities and
guidelines.

15. Condyct formative and summative evaluations of
the implemented program.

16. Change and modify the Career Educauon Plan as
needed. N

Space limitations do not permit a detailed explana-
tion of the above steps. This brief listing, however, gives

a general idea of the implementation process. The

Trainer's Guide for Life-Centered Career Education
(Brolin. McKay, & West, 1978) provides detailed infor-
mation, guidelines, and forms for conducting the above
activities. .

Inservice Training

The LCCE \Aodel requires the involvement of a wide
range of school personnel, family and community repre-
sentatives. Inservice training should interface as many of
these individ pomble .

‘The LCCE ¥ vice Training Program involves a
group process approach A 20-session model was de-
vised on the followmz topics: orientation to workshop
and other participants; use of group process techniques:
handicapping canditions: concepts; .and procedures for
appropriate educational programming; career education;
instructional strategies; competency units; resources and
materials: personal-social skills; daily living and occu-
pational skills: community resources; family involve-
ment: individualized education program: student assess-
ment: career education programming; reviéw of student

competency assessment data; instructional goais and . *+*

responsnbnlmes, instructional goals and resources: com-,
munity assistance and admtinistrative goals: and future
actions and workshop evaluation. The last six ions
involve the participants’ developmg a Career

Plan. 8

Effective inservice tmmng takes uonsnderable time

and effort. All school personnel may’ ‘not be involved or
need to be involved in every session. Thxs detcrmmauon
depends upon each school district's Bnique smmuon

'Thg Career Education Plan-

" A Career Education Plan is important‘because it is

_solid evidence that a number of people have provided
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mput and éontributed to its development. It is a com- -

mitment-to change and outlines how, when. where, and
by whom career ediicition will be done. It requires the
involvement of administrators, teachers. family, and
community resources to be truly effective.

The following outline is recommended for writing the .

plan: -

[. School District Philosophy
{I. Definition of Conceptualization of Career Edu-
cation for Handicapped Student :
I11. Career Education Goals/ Objectives
IV. [nstructional Goals/ Objectives :
V. Community l‘nvolvement Goals/ Objectives
V1. ‘Administrative Goals/ Objectives
VIl. Impiementation ,

An example of a Career Education Plan written simi-
larly to the above outline was done by the School
_District of West Allis-West Milwaukee, Wisconsin. In-
terested readers may want to contact Dr. Robert J.
Buchler, Direstor/ Supervisor of Special Education, for
a copy of their pian.

A FINAL NOTE

The LCCE Curriculum approach offers educators the
opportunity o increase their effectiveness with excep-
tional children. [t is not intended to repiace most of
what is being done now but, rather, to add,a more
relevant and practical aspect to the students’ education
— namely, competency education for commurmy lmng
and working. Although much of what is advocated is
hopet'ully being taught already, the LCCE Curriculum
organizes it and makes sure that all important compe-

£ tency areas are covered within a K-12+ continuum.

Many school districts throughout the country have
mplememed LCCE. and at least one state — Washing-
» ton ~— has-adopted it as their curriculum guide. Exam-

of LCCE curricula exist in St. Louis. Missouri:
. - Jamestown, New York: Dallas,~Texas: Independence,

~ *Kansas: Minneapolis, Minnesowa; Fat River, Missouri;

‘Racine, Wisconsin: Ames, lowa: Joliet, lllinois: Las
Vegas. Nevada; San Diego. California: Cleveland. Ohio:
’ Bellevue. Washington: artd many others. Sheltered work-
shops and institutional settings have also adopted the
LCCE approach. And recently it has been related to
postsecondarv services through a special federal projert
of this writer. the Lifelong Career Development (LC
Project.

Educators must break away from traditional practices

Ty

and examine their contributions to the educauonal'
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process. The world in which we live is becoming more
complex every year. A primary goal of education is to
assist students to become competent. LCCE, with its
emphasis on the competencies needed to work and live
etfectively, can be the point of departure to accomplish
this goal. We must help exceptional children become
competent by expanding their options through a well
organized-and humanistic career development process.

’
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Nixa Answers the Question:
“What Is a Basic Educatlon?”

By Villa Ann Glenn
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ecent nationwide debate over is-
sues such as mandatory compe-

tency testing, student achieve-
ment, acﬁoumablllt' “back to basics”
and lack of communication between
school and home prompted personnel
in the Nixa R-Il School District
(Christian County) to take a hard look
at the district’s educational program.
Their analysis indicated need for:
—A clear-cut definition of “basics”
and of educational responsibili-
ties. .
—Written goals and objectives
which could be measured.
—A built-in, schoolwide evalua-
tion plan.
—Parent involvement.
> A Title IV-C grant has helped the
district develop plans and activities for
achieving those four goals. The project,
*which began in 1978 and is now in its
third year, is entitled “The BEST
Demands Résponsibility.” It provides
for curriculum revision, teachers’
workshops, special activities to improve

. student knowledge in basic skill areas,

and developm f learning activities
based on objectifes of Missouri's Basic
Essential Skills Test (BEST). The
project spans kindergarten through
cighth grade.

A ld4-member curriculum
committee, consisting of teachers from
all grade levels (K-8), began work for
the project with a “face the facts”
session, designed to answer a few
fundamental questions:

What is a basic education?

Basics were defined as skills that
determine how well the swudent meets
the demands of his own culture. Since

efforts to cxp"‘d parent involvement,

“Mrs. Glenn is coordinator of the proj-

ct, “The BEST Demands Responsibili- -

.
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the culture is in a constant state of
change. so must a hasic educatian be.
Teachers see a danger that the “hack to
basics” movement could result in a
lowering of educational standards.
Therefore. thed priority is to design a
program that eliminates frustration for
the high-risk student and prevents
boredom for the more capahle one.
Why the BEST?

The objectives of the BEST were
chosen for a framework because the .

- skills evaluated by the BEST are those

that make education relevant. Teachers
feel the BEST has objectives and
activities that require profictency at all
grade levels.
What is the school's responslblllty?
®To analyze the total educational
program; to revise and coordinate
the entire curriculum according
stated goals and objectives.
What Is the teacher’s responsibliity?
®To learn the most efficient and
effective methods of teaching and
evaluating basic skills to meet the
school’s educational goals and
- instructional objectives.
What iz the home's respansibllity?
eTo provide the best possible
environment and simulation for
the child, so he or she can develop
1o full porential. .
What Is the student’s responslblllty?
®To accept the challenge a basic
education demands so he or she
can cope in a culture that requires
certain responsibillities.

cachers began revising curricula by

analyzing results from several types

of tests ang from survcys of parents
and students. Tecachers' opinions were
considercd, also. Textbooks were
cvaluated to determine skills that were
relevant and essential to help the.

"student meet the demands of today's’

\ 3 ¥
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.world. Spccialists from the Massouri
Department of Elementiry and
Secondary [ducation helped define
goals and objectives.

Teachers’ opinions revealed that
much of their work was textbook-
oricnted fgd “‘tinc-focuscd™; they felt
frustrated h too much irrelevant
subject matter and too little time.
Lacking specific goals and objectives,
teachers felt they were being held
accountable without knowing what
they were being held accopntable for.
The Title IV-C project enabled teachers
to meet-in workshops where they had
time to work together to coordinate
learning aglivitics and develop
instructional units. Teachers' comments.
indicate this time was invaluable.

Since success or failure in school is
largely contingent on the home,
encouraging parents to take an active
part in their children’s education has
been an important goal of the project.
Parent involvement mectings now are
held at the beginning of the school year.
They are given records which indicate
arcas of lcarning that
strengthened as well as activities for
parents and children to do together.

Parents  have mdncatcd@ their
appreciation of the cffort the school has
madt to bridge the gap between home
and school: “1 am pleased that we, as
parents, have an opportunity to help
our children achicve specific goals.... We
enjoyed working with our child....I1feel
was better able to help my child by
knowing what she was expected to
learn....1 think the parent involvement
.program is excellent and will be even
better when we become more aware of
the advantages of using it.”

The title of the project—"The
BEST Demands Responsibility™—
emphasizes another important goal:
teaching civic responsibility to students.
Government -units  cmphasize  the
responsibilities of citizens in a
democracy. Lower clementary students
arc involved in activities that teach
democratic values in the home. school
and on the playground. Students share,
take turns. and work together for the
common good. Students become aware

+ of the need for rules and thatrulesapply
“to everyone; tly arc taught to solve
social conflicts in an acceptable
manner. Beginning concepts of the
structure of government arc included.
Activities include trips to city hall and
county offices in the courthouse.

Missourt Schools/March 1981

can be’

These concepts arc extended into
the middle school where students are
taught to assuinc responsibility for
bchavior and to accept consequences
for misbehavior. Political science is
introduced at the fifth grade level
where it becomes important for the
student to learn how governments
function. Trips arc made to the county
court, where students are introduced to
law at the county level. History is
included. to_ teach the concept that
modern life has roots in the past and

. consequences in the future. Thestudyof -

different cultures instructs students in
the rights of minoritics. Learning is
reinforced at the eighth grade level

when students go to Jefferson City to

see their government in action.
Students also are taught economic
responsibility. Students in’ the lower

elementary grades lcarn that moneyisa

medium of exchange, and the nights and
responsibilities of consumers are
taught. In the upper grades. basic
principles of American free enterprise
arcﬂught. Capitalist, communist and
socMlist . ideologies are covered.
Students areinvolved in activities where
they develop their own businesses.
Diversification, specialization, and
supply and demand are considered
when students learn that Pooling

resources and compctition make people -

strive. harder.

Students are taught comnﬁmca—
tion skills as part of the new emphasis
on basics. In the lower grades, students
are encouraged o take part in many
oral communication activities. These
include storytelling. role playing. and
panel discussions. Speech classes also
have been developed at the junior high
level.

Because of the positive impact of
this project. the district applied for
another Title 1IV-C grant to support
similar activities at the high school level.
This project (“BEST—Implications for
the Secondary School”) was approved
and began during the summer of 1980.
This project will enable teachers,
administrators and parents to build on
the framework of the K-8 project in
revising and coordinating the hlgh
schoo! curriculum. When this project is
complete, ‘educators and parents at
Nixa will be confident they have a
flexible program with a basic structure
that leads to

greater \éudcnt
] corrpclcncy in analytical, critital and

creative thinking.()
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Promoting bﬂler understanding of citizen-
ship and civic responsibility are importani
goals of Nixa's Title JV-C project. The pro-
ject has helped 10 define the responsibilities
of teachers, parents and students, and it's
earned parents’ supporl.
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Independent Living Skills Can Be Taught

cn months after graduating from high school. Chris

Falbo moved into Chapel Haven, a community which

would help him Tear independent living skills. He is a
all, handsome voung man with dark brown hair and warm
hazel eyes. He doesn'ttook disabled. However he is learning
disabled, and because of this, he has difficulty learning the
ordinary tasks of daily Iife. He is making progress, butatot of
time, cffort and systematic teaching have gone into his
PrOEress.

Chapel Haven is an unusual offshoot of the group home
movement, one of the few residential programs inthe United
States that primarily serve learning disabled people. For a
numbcr of vears, group homes have provided a place to live
for voung people with many different disabilitics. They have
wscdd carcfully structured approaches to help disabled indi-
viduals hegin their adult lives and practice the skills they
need to become independent.

Learning self-help, step by step

The value of this concept is uniquely demonstrated in the
programs for learning disabled people. They teach residents
activities of daily iving, such as cooking. budgcting, cleaning
and shopping. The young people live in furnished apart-
ments with roommates who are learningthe same skills. Staft
members live in the same building and provide step by step
training and tw enty-four hour supervision; public transpor-
tation is available for travel to work and recreational
opportunitics.

We recently contacted four programs:

® Chapel Haven, New Haven,.Connecticut

® Jewish Special Young  Adults (JESPE) House,
Ocange, New Jersey

¢ Success Through Independent Living Experience
(STILE), Asbury Park, New Jersey

® Terry's Residence for Young Adults (TRYA) Hos-
tel, Hempstead, New York

Practice and coaching improve social skill%

For many learning disabled voung people, the most diffi-
cult problem is learning acceptable social behavior. Because
of their disability, they frequently do not pick up social cues;
this can create problems in fitting into social groups and
developing appropriate friendships. However, these social
skills can be taught in the same structured way that academ-
ics and daily living skills are taught. The staffs of these resi-
dences use many approaches to teach conversation. sclf-
control and constructive wavs of dealing with conflict.

Socialization groups are used as a means of teaching ac-
ceptable ways of entering and leaving conversations and
making small talk m social gatherings. Role-playing isused to
practice asking a friend out for.a movie or discussing the
fatest football game. Organized social activities encourage
residents to use  community and  cultural  resources
suecesstully. '

Learing how to handle social situations can be tremen-
dously encouraging to young people who hive been rejegted
because of social awkwardness. One young woman said:

Brown, D., and Ormsby, M.
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“Here, I've lcarncd how to get along with people. how to
make fricnds. Before 1 came here, Bean’t say 1 had true
fricnds. The dircctor helped me. 1 had asession with him by
mysclf and we talked about how to start a conversation and
how to tatk 1o afperson. We rehearsed conversations.™

Families are eased through transition

For most familics, the process of separation and beginning
independence is hared: the transition can be rocky for parents
and children alike. The directors of these residences teel that
supporting familics through the transition is an important
chatlenge. As one explained. "To help with the letting go
process, we educate the parents about their child's real
abilitics. It takes time and su?)port and commitment. It takes
time to adjust.”

Jobs are key to independenéc

‘The most important challenge in being able to live inde-
pendently is to find a job that will enable a young person to
he self-supporting. For a person with a learning disability. a
part of that chaltenge is to make a choice that is appropriate
to his or her own strengths. A person who has trouble
understanding money concepts should not seck ajob as a
cashier, for example. Preparing for a job must include the
following steps for success:

e Careful evalugtion and assessment, geared to develop-
ing a full profile of abilities as well as difficultics;

® Training that is in accord with the information devel-
oped in cevaluation —as well as taking the local job market
into account; X A

e Ifpossible, trying a varicty of activitics and skills: pre-
vocational and work-study programs can be very effective in
suggesting new possibilities;

® Teaching job-related behavior —promptness, reliabili+
ty, appropriate dress;

® Finding a job appropriate to each person’s skills and
potential;

¢ Follow-up by a counselor to make work adjustment go
smoothly by helping to solve any problems that arise.

When this process works well, it can be the most liberat-
ing cvent in a young person’s life. One young woman who
was cncouraged and asslsttd to become a purse’s aide was
ov cr,oyc

“When'they (Vocatmnnl Rehabilitation ) suggested that,
she it up like a Christmas tree. She was really excited,
because her older sister is a nurse, and she had never thought
she could do a job like her older sister.”

She is now working, loving her work, and taking classes to
increase her skills,

Learning disubled young peoplce, like the rest of the world,
find that working every day loses its novelty. Going to work
when its snowing—or perhaps when vour friends are
headed for the beach—can be hard for anyone. Counselors
help the residents through these adjustments and encourage
them to take pride in their work and their paychecks.

- (continted on page 4)

Closer Look, 1982,
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Independent Living (continuad from Page 3)

These pionecring programs for learning disabled young
adults have helped mang graduate into independence and a
place oftheir own. Each program grew out of parents’ and
professionals’ concern for young men_and women who
graduated from high school with no direction in their lives.
The idcas they have used, the techniques they have devel-
opcd and the innovative use of community resources can be
adopted by parent and community groups in other areas.
Young pcople can take those first steps away from home and
learn at their own pace to develop their full potential as
independent adults. It takes time, planning, persistence,
money, and development of community awarcness and sup-
port to put together a succestul program —but the bencfits
in human and economic terms are enormous.

Parents can establish needs, design
response

How can parents and interested professionals work within
their communities to encourage such programs? The first
step is to survey their own community: What is happening to
young people when they graduate? What is available in the
community in terms of vocational training, social services
. and continuing education geared to the needs of learning :
disabled people? Are there any ways to reach community -
leaders who may be able to contribute help of different ’
kinds?
Once the dimensions of the need are established, groups
can begin to set goals, establish priorities and determine the
best way to design a program that is cffective for their own
community. The training component of a program may be all
that agiven community can or will support; other communi-
ties may have larger populations or other special circum-
stances that make a residential program feasible. The impor-
tant point is to meet the needs of young people who need
extra help in achieving independence. Their pride in achiev-
ing these successes is expressed by one young man who said:
“What would I have done at home? J-l(lS( sitaround? Watch
TV and listen to music? Now I have le:“ncd to cookylearmed
to clean and learncd to budget. I have a job.”

“ Modest achicvements? Perhaps; but ordinary daily life is
made up of such modest achievements. Well-designed pro-
grams for independent living can help young people with all
kinds of disabilities to Icad the fultilling, independent lives
we want for all our children. :

— Dale Broumn of the President’s Commitiee on Employ-
ment of the Handicapped and Marie Ormsby
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166 / LIFE CENTERED CAREER EDUCATION

COMPETENCY RATING SCALE MANUAL

" The life centered approach to career education bases its
curriculum on 22 competencies which have been identified
as necessary for personal independence in the community
and on the job (Brolin, 1974). These 22 competencies have
been further delineated into 102 subcompetencies
{McIntosh, Tuoti, & Brown, 1976). If this curriculumis to
be used, a uniform method of evaluating student per-
formapce and progress in career education is needed. Al-
though\(here are numerous educational and psychological
devices and systems in existence for evaluating student
performance in a variety of areas, none appears to be suf-
ficiently specific or comprehensive far the criteria which
define the 102 subcompetencies. The Competency Rating
Scale (CRS) is an initial attempt to meet this need by pro-
viding eflucators with a systematic means of assessing
student jmastery of the 102 subcompetencies. The pur-
pose of£his manual is to furnish the user with a guide for
ratif student performance for each subcompetency, as
well as a comprehensive explanation of each subcom-
petency. . R

The CRS is a rating scale which the user completes by
judging a student’'s mastery of the subcompetencies

" using the criteria presented in Chapter 3 of this manual.
Like any assessment device or system, the CRS requires
a certain degree of training of the rater before actual use
with students. Since the CRS requires judgments regard-
ing student performance and behavior, it is necesgsary
that all raters employ the same criteria when making
judgments. This is critical if the user intends to compare
students to ope another or to evaluate changes in
individual performance or behavior over time.

The manial is divided into four sections.-Section I '

describes the rating key and how to rate student perform-
ance and behavior. Section 11 explains the use of the CRS
Record Form. Section 111 presents explanations and be-
havioral criteria for the subcompetencies. Section 1V
describes interpretation of CRS results.

The task of assessing student performance in any sub-
ject area is a difficult one. This task becomes'increngingly
difficult for the educator dealing with the career educa-
tion of handicapped students.

The combined results for 285 students rated for the
first CRS field testing in the cooperating schools during
1976-1977 are presented in Table A-1 at the end of the
CRS manual. Table A-1 presents mean scores for the 22
competencies, domain totals, and grand totals by grade
level (7-12) for all students combined. Figure A-1 graphi-
cally represents domain totals and grand totals by grade
level for all students. These results are presented for
illustrative purposes only since the current version of
the GRS incorporates revised criteria for the subcom-
petenties, as well as a revised rating key. Although Table
A-1 cannot be used to directly interpret results obtained
from the revised CRS, it can be used to establish rough,:
preliminarygxpectancies for student performance.

”

Further revision of the CRS including validity and
reliability studies is anticipated. Such data are not avail-
able for the present revision. Persons desiring to use the
CRS should be aware that it can only appropriately be
used as a research instrument due to the absence of
necessary supporting data. Therefore, users should
clearly indicate that data resulting from the CRS are
experimental and the result of research activities. Such
ata should not be placed in any perminent student
cords without such an explanation.

\ +*
ION 1—RATING STUDENT PERFORMANCE -

The Rating Key

The CRS provides four alternative ratings for student
performance on each subcompetency. There are three
sources from which the user can draw information to
establish the rating for-a given subcompetency. The most
valid source of information is the rater's immediate per-
sonal observation of student” performance and behavior.
The rater's personal records or notes regarding student
performance and behavior are probably less valid, but
acceptable. Finally, written or verbal reports from other
personnel are the least valid source of information, but
they may be necessary.

When sufficient inform’_’{ation exists to rate a subcompe-
tency, one of the following ratings should be selected.

0 = Not Competent. The student is unable to perform
any of the behavioral criteria for the subcompe-
tency. This rating should be used for students
who, in the judgment of the rater, cannot be
expected to perform this subcompetency satis-
factorily for independent living. Such a student
will require special help to master the subcompe-
tency or, if not scheduled for further formal educa- -
tion, will require assistance from public or private
individuals or agencies to accomplish the be-
havioral criteria.

1 = Partially Competent. The student is able tg per-

* form at least one but not all of the behavioral eri-
teria for the subcompetency. This rating should be
used for students who, in the judgment of the
ratet, can be expected to perform this subcompe-
tency satisfactorily for independent living follow-
ing normal teaching intervention during formal
education. Such a student might require assist-
ance from public or private individuals or agencies
if he or she is not scheduled for further formal edu-
cation.

2 = Competent. The student is able to perform all the
behavioral criteria for the subcompetency. This
rating should be used only for those students who,
in the judgment of the rater, are able to perform
the behavioral ‘criteria satisfactorily for inde-
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pendent living without assistance or further for-
mal education. - :

NR = Not Rated. The rater should use this rating for
subcompetencies he or she is unable to rate due to
absence of sufficient information or other logis-
tical difficulty, e.g., insufficient time,

If at ¢he time that a student is scheduled to discontinue
formal education, that student is not capable of inde-
pendently performing the behavioral criteria for a sub-
competency, the rater should determine whether the
student could accomplish the subcompetency with
assistance from others normally available in the stu-
dent’s environment. This is a yes or no decision and is
further explained in Section I1.

The Rater

Optimally, the same individual should rate a student'’s
performance and behavior for all of the subcompetencies.
However, logistical difficulties may preclude this. For
this reason, the subcompetencies are separated into the
three Life Centered Career Education domains: Daily
Living Skills,’ Personal-Social Skills, and Occupational
Guidance and Preparation (Section III). The CRS
Record Form (Section 11) is also separated into these
three domains. It is highly desirable that the same
individual rate all subcompetencies in a particular
domain. 'If this type of procedure is not possible, one
individual should be designated to coordinate the ratings
of more than one rater within.a domain. If more than
one rater is employed, the coordinator should take
care to ensure that these raters strictly adhere to the
behavioral criteria for the subcompetencies. 1@3 par-
ticularly important that ratings be as precise and con-
sistent as possible since CRS results may be used to
develop and evaluate individualized education programs.

Rating Intervals

Space is provided on the CRS Rgcord Form (Section 11I)
for seven ratings. It is suggested that the CRS be
administered at the beginning of grade 7 and at the end
of grades 7, 8, 9, 10, 11, and 12 to establish initial func-
tioning and to monitor changes in performance and
behavior. (The CRS could be used at the elementary
grade level too, if desired.) If the rater is unfamiliar with
a student entering grade 7, rating should be postponed
until adequate observation has taken place to ensure
accurate ratings. If the CRS is employed after a student
has completed any of the interinediate or secondary
years, it is recommended that an initial rating be adminis-
tered followed by yearly ratings. The user is free to
administer the CRS as frequently as js deemed advisable.
However. caution should be taken not to “‘teach for the
test.” In other words, ratings should not take place im-
mediately after the student has been taught a subcompe-
tency, unless the user intends to do further ratings. A
amgle rating following mstructlon will provide little infor-

\
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mation regarding long term mastery of. the subcompe-
tency. .

SECTION I1-USING THE CRS RECORD FORM

The CRS Record Form is separated in three sections
corresponding to the three domains: Dailv laving
Skills, Personal-Social Skills, and Occupat:onal Guidance
and Preparation.- Each part can be admistered inde
pendently. As noted in Section 1 of the manual, 1t 1s
desirable that one individual rate all subcompetencies
in a particular domain. This is a matter that cach user
must determine depending on his or her particular
situation. A blank CRS Record Form is presented in
Appendix B and may be used as a master for duphication.
Figure A-2 at the end of the CRS Manual presents a
completed Record Form for a hypothctical student.
An initial rating at the beginning of grade 7 and annual
ratings at the end of grades 7, 8, 9, 10, 11, and 12 are
illustrated.

Identifying Information

The CRS Record Form provides space to record the
student's name, date of birth, and sex. Space is also pro-
vided for the name and address of the student’s school.

Directions

The directions for the CRS Record Form indicate that
the user should choose one of the four possible
ratings for each subcompetency. The numerical ratings
should be recorded in the space to the right of the sub-
competency. The NR rating should be assigned to items
that are not rated. The subcompetencies are hsted on
the left side of the CRS Record Form and are grouped
under the competencies. Space is provided at the head
of each rating column to record the rater's namels),
the student's grade level, and the dateis) of the rating
period. If the ratings are completed in a single day, only
that date need be recorded. However, if the ratings
require more than one day, the user should record both
the beginning and ending dates. It is recommended that
ratings be completed as quxckly as possible (e.g., one
day to one week). .

A yes/no rating is possible in the final column on the
right side of the CRS Record Form. This space is pro-
vided for the rater to indicate whether a student who
is finishing formal education can perform unmastered
subcompetencies with the assistance of individuals
normally present in his or her environment. This column
needs to be.completed only for subcompetencies assigned
a final rating of O or 1. Place a check () in the yes or no

space if needed.

The user will note that Competéncy 21 in the Occu-
pational Guidance and Preparation Domain has no sub-
competencies. Space is provided following Competency

21 to list specific occupational skill training the student . .- -

T
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.

is receiving during the six intermediate and secondary
years. The rater should rate this training in the same
manner as the other subcompetencies by treating the
skill training as a subcompetency. However, only the
training during the final year of education is rated,
although training received every year should be recorded.

Consequently, a numerical rating only for item f (training .

received during the final year of education) should be
recorded in the seventh rating column. A similar yes
or no rating can also be determined for this training
if it is not complete at the end of the formal education.

Space is provided following the listing of the sub-
competencies for the total possible score if a student
were assigned the highest rating for each subcompe-
tency in a domain. This value is determined by omitting
(‘ompetenc‘) 21 from the calculations, except for ratings
in the last year of formal education. The total possiblé
- score can be calculated by counting the number of rated
itemns (N} and multiplying by the highest possible rating
{2). Thus, total possible score {TPS) = N x 2. To the
right of the total possible score, space is provided to
record the student’s total actual score (TAS) which is
the sum of the ratings for all rated items. Space is pro-
vided below the TAS to record the average score per
item (AS). The AS is calculated by dividing the TAS
by N (thus, AS = TAS - N). Space is provided at
the end of the Occupational Guidanceé and Preparation
section for a cumulative total possible score, a cumu-
lative total actual score, and a cumulative average score.
The culumative TPS can be calculated by adding the
TPS’s for the three domains. Note: The TPS and the
cumulative TPS must be calculated for eack adminis-
tration since the number of rated items may vary with
each administration. The cumulative TAS can be
calculated by adding the TAS's fromn the three domains.
The cumulative AS can be calculated by adding the
AS’s from the three domains and dividing by 3. Thus,
the user can evaluate perforinance and behavior for each
domain as well as the three domains combined. There
is space provided for comments at the end of each
Record Form.

SECTION I111-BEHAVIORAL CRITERIA FOR
RATING SUBCOMPETENCIES )
A list of the 102 subcompetencies grouped into the
three career education domains follows. Competency 21
consists of 6 subcompetencies which are, in fact, what-
ever skill training the student is receiving. Each sub-
competency is conceptually described and further
defined by behavioral criteria. A rank ordering of the
criteria for each subcompetency in order of importance
for the subcompetency was performed by five national
. education experts. Further revision of the original cri-
teria considered clarity and specificity. As discussed in
Section I, the rater should compare student performance

to the behavioral criteria for each subcompetency to
determine the degree of mastery. The ratings from the
rating key can then be assigned to each subcompetency
(item) based on the number of criteria which the student
is able to perform for each subcompetency.

DAILY LIVING SKILLS

1. Managing Family Finances

[ & .

1. 1dentify money and make correct change. The student
should be able to use common denominations of currency

in daily activities. .
a. Identify various forms of currency by size and de-
nomination. ,
b. Count money in coin and bill denominations.
¢. Make correct change from both coins and bills.
2. Make wise expenditures. The student should be able to

use available information to purchase necessities within -

his/her income.
a. Demonstrate the ability to read and use tags and labels

in common purchasing. ®
b. Categorize purchasable itemns in regard to quality and
quantity.

essity putchases
nd- transporta-

c. Identify and differentiate luxury and n
in the areas of food, clothing, housing,
tion.

d. Differentiate between regular and sale items.

3. Obtain and use bank and credit services. The student should
be able to use common banking services.

a. Open a checking account.

b. Open a savings account.

¢. Write checks, make deposits, a:@ record checking trans-
actions.

d. Make deposits,
transactions.

e. Identify resources for obtaining loans.

4. Keep basic financial records. The student should be able to
construct and use a simple budget.

withdrawals, and record savings

a. Construct a personal budget {weekly, biweekly, or

monthly).
b. Identify information and items which should be retained.
c. Record major income and expenses.
d. Calculate balances of major dgbts.

8. Calculgte and pay taxes. The student should be aware of
basic yearly taxes and the procedures for their computsa-
tion and filing.

a. List taxes normally assessed in the geographical area.

b. Identify deadlines for payment of common taxes.

c. Complete tax forms.

d. Identify sources for assistance with calculatlon/hlmg of
comimon taxes.

2, Selecting, Managing, and Maintaining a Home -

6. Select adequate housing. The student should be aware of
his/her housing needs and resources to meet these needs.
a. Identify personal or family housing'requirements, e.g.,
. space, location.
b. Identify types of housing available in the community.
c. Identify advantages and disadvantages of different
types of housing.
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8. Use basic appliances and tools.

d. Identify procedures for renting a house or apartment.
e. ldentify procedures for buying a house.

.7 Maintain a home. The student should be able to perform

routine hoine cleaning and maintenance,

a. List routine cleaning and maintenance activities.

b. Identify tRe uses of common household cleaning products
and equipment, e.g., detcrgents, vacuum cleaner.

¢. Outline a weekly housekeeping routine.

d. Use common cleaning products and equipment.

The students should be

able to use basic equipment for home maintenance.

a. Identify common appliances and tools found in the home.

b. Demonstrate the use of basic appliances and tools.

c. Demonstrate safety procedures when using appliances

_and tools.

d. Perform basic home repairs, e.g., lights, locks, painting.

9. Maintain hame exterior. The student should be able to per-

e

3.

form routine exterior repairs and maintenance.

a. Identify basic appliances and tools used in exterior main-

tenante, e.g.Jadder, rake, lawnmower.

b. Demonstrat®the use of basic appliances and tools.

c. Domonstrate safaty procedures when using appliances
and tools.

d. Perform common exterior home maintenance and repairs, .

e.g., grass cutting, painting.

Cnrin‘g for Personal Needs

10. Dress appmpnately The student should dress appropriately

for work, social, and leisure activities according to weather

conditions.

a. List clothing appropriate for different weather condi-
tions.

b. List clothing appropriate for different activities.

c. Select appropriaze clothing for a given occasion.

11. Exhibit proper grooming and hygiene. The student should

be able to care for his/her own personal appearance and

hygiene.

s. Demonstrate the ability to wash individual body parts
and use of bathtub/shower.

b. Dcmonstrate\proper oral hygiene, e.g.. brushing, floss-
ing.

c. Demonstrate proper use of deodorant, hair care products,
manicure products, etc. - -

12. Demonstrate knowledge of physical fltness. nutrition, and

weight control. The student should be able to combine nutri-

tion and exercise in order to maintain normal fitness and

weight.

a. List ways in which nutrition relates to health.

b. List ways in which exercise relates to health.

c. Describe meals balanced for nutritional and caloric
content. )

d. Perform common physical exercises, e.g.,
jogging.

walking,

13. Demonstrate knowledge of common iliness prevention and

treatment. 'The student should recognize common illnesses
and health hazards and be aware of resources for treatment.
List major symptoms of common illnesses.

. Identify potential hazards found in the home.

List health reasons for cleanliness.

. Identify resources for assistance with medical problems.
List common medicines found in the home and their uses.
Demonstrate basic first aid techniques.

b R b8 -
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15.

16.

17.

5.
18.

19.

:

20.
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Raising Children and Enriching Family Living

Prepare for adjustment to marriage. The student should

recognize basic adjustments and responsibilities involved

in marriage and aids to those adjustments. ..

a. Identify personal adjustments in marriage.

b. Describe personal responsibilities in marriage.

¢. Describe joint responsibilities in marriage. r

d. List reason for family planning.

e. List methods of contraception.

Prepare for raising children (physical care]. The Smdent

should bd aware of basic responsibilities and methods

involved with the physical care of children.

a. List responsibilities involved in child care.

b. Demonstrate procedures for care of child’s physical
health.

c. Demonstrate basic safety measures for protection of
children.

d. Identify symptoms of common childhood illnesses.

o. List basic stages of child developinent.

Prepare for raising children (psychological care). The stu-

dent should be aware of the basic psychological needs of

children.

a. Recognize thechild’s relationship to the family.

b. Identify the child’s psychological needs, e.g., love, sup-
port, acceptance.

¢. List parental responsibilities involved in the psycho-
logical care of the child.

d. List yvays to meet parental responsibilities.

e. Ide {fy common family problems and ways of dealing
with these problems.

Practice family safety in the home. The student should

be aware of common health hazards and precautions.

a. List potential safety hazards in the home.

b. Identify appropriate action to take in the event of an
emergency.

c. Demonstrate appropriate first aid for home accidents,
e.g., cuts, burns.

d. Identify potential dangers to children outslde the home.

Iiuying and Preparing Food

Demonstrate appropriate eating skills. The student should

be able fo employ common table etiquette.

a. Understand the need for proper manners and eating
behavior.

b. Eat a meal using proper etiquette.

¢. Servedifferent types of food properly.

d. Eat a meal at a restaurant or public place.

Plan balanced meals. The student should be able to plan

all basic components of a balanced meal.

a. Identify the basic food groupg required in each meal.

b. Identify appropriate foods eaten at the three typical
daily meals.

c. Describe the tlme required to prepare foods from the
basic food groups.

d. Plan a meal within a personal budget.

Purchase food. The student should be able to shop for and

select basic foods within a personal budget. A

a. Construct a shoppmg list within a budget. ¢

b. Recognize the cost per unit of basic foods, e.g.. quart of
milk, dozen eggs, loaf of bread.

c. Distinguish the quality of perishable foods.
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22.

23.

24.

25.

26.

21.

d. ldentify different types and cuts of meat, ﬁsh, and poul-
oy, T
e. Use newspaper ads to take advantage of sales.

f. Locate various food rotailer locations.

. Prepare meals. The student should master the basic health,

.safety._ counting and measuring, and reeipe reading skills
. involved in food preparation.

a. ldentify food preparation procedures e.g., washing, peel-

-ing, cooking.

Follow written instructions to prepare food.

State the use of basic appliances and cooking utensils.

Define basic liquid and solid measures.

Practice kitchen safety procedures. @

Prepare a complete meal for one or more people.

Clean food preparation areas. The student should under-

stand the need for cleanliness and basic kitchen cleaning

procedures.

a. Mnintin personal hygiene in food preparation areas.

b. List refisons for cleaning work area and materials after
food preparation.

c. Demonstrate appropriate cleaning procedures.

d. Demonstrate proper waste disposal.

Store food. The student should be able to store food so that

it will not spoil or be damaged.

a. lecognize the' need for proper food storage.

b. ldentify appropriate food storage techniques for different

. foods.

c. ldentify ways in which food may spoil.

d. Demonstrate appropriate food storage procedures.

e a0

Buying and Caring for Clothing

Wash clothing. The student should be able to launder

his/her gwn clothing. '

a. Describe common laundry products and equipment and
their uses.

b. Demonstrate appropriate laundering procedures for dif-
ferent types of clothing.

c. Usg the facilities at a laundromat.

Iron and store clothing. The student should be able to iron

different types of fabrics and articles of clothing as well as

store clothing appropriately.

a. ldentify proper ironing temperature for common fabrics.

b. Demonstrate proper ironing techniques for basic cloth-
ing articles. .

c. Demonstrate appropriate safety precautions for using
ironing equipment. '

d. ldentify when, how, and where to store clothing.

Perform simple mending. The student should be able to

repair damaged or worn clothing by hand/machine.

a. Demonstrate basic hand/machine sewing.

b. Demonstrate additional repair techniques, e.g.,
patches, iron-on patches. !

c. Match colors and fabrics.

Purchgse clothing. The student should be able to select and

purchase clothing in appropriate sizes for varying situa-

tions.

a. List basic articles of clothing. e.g., shirts, slacks dresses,
coats, shoes.

b. Identify personal body measurements -

c. List major clothing categories, e.g., dress, work, casual,
sports.

d. Select a wardrobe within a personal budget.

sewn

4 . -
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1.
28.

29.

30.

31.

Engaging in Civic Activities

Generally undersland local laws and government. The

studert should have a basic understanding of local law'l and

governmental structure. -

a. List and describe basic categories of local laws, eg.
person, property, traffic.

b. Identify consequences of violating laws.

¢c. List basic reasons for government and laws.

d. Describe the roles and duties of local officials.

Generally understand federal gouem;nent. The student
should have a basic understanding of the structure and pur-
pose of federal government.

a. Define the purpose of government.

b. Generally define democracy and representativo
government.

c. List the three branches of government and their
functions.

d. Describe the historical antecedents of the federal gov-

" ernment.

Understand citr'zenship rights and responsibilities. The"

student should be aware of basic ¢ivil rights and responsibil-

ities. -

a.- List basic civil rights, e.gy equal opportunity in employ-
ment, education, protection by the law.

b. Identify varipus .community -services available to
citizens, e.g., police protectign, public health.

¢. List major responsibilities of citizens, e.g., voting, paying
taxes, observing laws. < )

Understand registration and voting procedures. The student
should be aware of basic registration and voting procedures,
as well as knowing the basic time deadlines for these proce-
dures as they relate to major elections.

ﬁ,gi a. ldentify voting requirements and procedures.

32.

3a.

¢  forcement officials, e.g.,

°b. ldentify theimportance of being an informed voter.
¢. List the dates for basic elections and the procedures for
registration.
d. Identify sources which inform the voter about election
issues.

Understand selective service procedures. Although there is

no longer a general draft, students should be aware of prior

selective service procedures and citizen obligations. This

knowledge will be particularly important in the future if

women are required to participate in any f pture drafts.

a. ldentify who must register for the dra fta according to cur-
rent policy.

b. ldentify when eligible draftees must remster

c. Locate selective service offices serving a particular geo-
graphical area.

Understand civil rights and responsibilities when questioned

by the law. The student should be aware of his/her res-

ponsibility to answer inquiries from law enforcement of fi-

cials as well as being aware of sources for assistance when

answering these inquiries.

a. List basic civil rights when being questiOned by law en-

the right to have legal rep-
resentation before questioning.

b. Identify resources where one can acquire Iegal aid.

c. ldentify obligations when being questioned by law enfor-
cement officials.

d. Describe the basic court system and its procedures.
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) Parn;iparc actively in group activities. The student should

Q
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35.

36.

317.

38,

Utilizing Recrention and Leisure Time

be aware of and utilize recreational resources, pnrtxcularly

involving group participation.

a. Demonstrate competence in basic physical skills.

b. Identify reasons for participating in group activities. ”

c¢. Demonstrate knowledge of the rules of several activities.

d. Demonstrate food sportsmanship.

e. Demonstrate proper care of equipment.

Know activities and available community resources. Tho

student shoyld be aware of basic public and private

recreational resources in the community.

a. List activities nvailable through both public and private
community resources.

b. Identify activities appropriate to the different seasons of
the year,

¢. List the physical and/or financial requirements of com-
mon recreational activities. ‘/

d. Participate in recreational activities outside the hdie.

Understund rgfreational values. The student should be

aware of the foal of nonwork activities in both physical and

mental health.

a. Differentiate between leisure and work time.

b. List ways in which recreation affects both phyqlcnl nnd
mental health, e.g., maintains physical fitness, provides
for emotional relaxation. .

c. List personal leisure-time requirements, e.g., the need for
physical activity as a result of sedentary employment.

d. Describe appropriate personal leisure activities. _

Use recreational facilities in the community. The student

should demonstrate the ability to make use of commonly

available coonmunity recreational facilities.

‘a. Utilize recreational facilities and equipment in the comn-

munity.
b. Arrange transportation torecreational facilities.
Plan and choose activities wisely. The student should be

4}.

42.
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b. ldentify ronso{:ta—lor common traffic and safety rules/
practices, e.g., safety, orderly movement of machines and
people.

c. ldontify vehicle safety signs and procedures.

Demonstrate knowledge and use of various means of

transportation. The student should understand address

systems and be able to utilize commonly available trans.
portation.

a. Demonstrate the ability to utilize local transportation.

b. Demonstrate the ability to locate street addresses, e.g.,
differentiate directions and numbering systems.

¢. ldentify transportation available in the community ™

d. Identify transportation most appropriate for-persgnnl
needs.

e. Interpret city and state and road maps, e.g., directions,
symbols, distance. R

Drive a car. The student should prepare for an operator'’s

examination as well as demonstrate knowledge of driving

technigues for various situations.

a. Demonstrate proficiency on the written portion of opera-
tor’'s examination.

b. Perform all necessary manual operations required to pnss
operator’'s examination.

¢. Demonstrate knowledge of driving techniques appro-
priate for various weather conditions.

d. Describe appropriate procedures to follow after being
involved in an accident. é

"PERSONAL-SOCIAL SKILLS

able to choose and plan leisure activities with regard to.

personal needs, interests, and finances.

a. Listenjoyable activities.

b. Differentiate between activities according to cost, time,
and location. *

c. Differentiate between activities done individually, small
or large groups.

d. Develop an individual plan of leisure activities.

. Plan vacations. The studentshould be able to plan the use of

extended periods of leisure time.

a. ldentify fnmnunl consndernuong mvolved in planning a
vacation’

b. List time considerations mvolvod in plnnnmg a vaca-
tion.

¢. List possible vacation activities. )

d. List resources available for help with making vacation
plans.

e. Describe a proposed vacation plan.

. Getting around the Community (Mobility)
40.

Demonstrate knowledge of traffic rules and safety practices.

The student should be aware of basic pedestrian and vehlcle

laws and practices.

a. List basic pedestrian safety signs and procedures, e.g.,
crosswalks, |)cde:trinn signals. : .

_58-
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44,

45.

46.

47.

Achieving Self Awareness -

Attain a sense of body. The student should know how h;

body looks. e

a. Identify major parts of the body.

b. List personal physical characteristics.

¢. Deseribe "typical” physical characteristics and dimen-
sions. .

Identify interests and abilities. The student should know

what he likes to do and what he is good at.

a. List personal abilities.

b. ldentify personal interests.

¢. Domonstrate goal setting in relation to interests and abil-
ities.

d. List preferences that span a wide range of daily activity.

Identify emotions. The student should be able to recognize

and label his/her feelings and feelings of others. >

a. ldentify common emotions; e.g., love, hnte.* happiness,
sadness.

b. List ways in which one’s emotions affect the behavior of
self and others.

c. Differentiat¢ particular emotions in self and others.

d. ldentify ways in which one may cope with different feel-
ings.

Identify needs. The student should know what his/her phys

ical needs and psychological needs are and how these are

met. -

a. List basic physical nceds.

b. List basic psychological needs. .

¢. ldentify ways to meet the physical needs.

d. Identify ways to meet the psychological needs.

Understand the physical self. The student should know the

physiologicnl changes in males and females and exhibit an

P
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49.

" 50.
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- -

awareness of Sexunl facts in preparauon for his/her future

sex role.

a. Demonstrate knowledge of age-appropriate sexual in-
formation.

b. List similarities and differences in male and female
bodies. )

c. List components of own future sex role.

v

Acquiring Self Confidence
Express feelings of worth. The student s{\ould be able to tell

C.

d.

e

Identify reasons for appropriate behavior in public
places.

. Identify approprmte behavior when using transportation

facilities. .
Identify appropnate beRavior when. usmg eating facil-
ities. y

Identify apprgpriate behavior when using recreational
facilities.

55. Develop respect for the rights and properties of others. The
student should be aware of the rights of private ownership
and should know appropriate behavior when dealing with

the arehs in which he/she is adequate and in which he/she is the property of others

wortnwhlle: . . . a . a. ldentify personal and property rights of others, e.g., free-
a. List positive physical and psychological'attributes. dom from physical injury, control of personal property.

b. Express ways in which positive attributes make him/her b. Identify reasons for respectihig the rights and property of

feel good.

List characteristics necessary to feel good about oneself
Describe ways in which the action of others affects.one’s
feelings of worth. <

Tell how others see him/her. The student should be able to
identify the basic inpressions he/she makes on others.

c.
d.

“

Td.

others.

Demonstrate respect, for other persons and their
property, eg!\ talking in turn, appropriate care of
borrowed items.

List appropriate situations and procedures for borrowing
the property of others.

a. List potential reactions of others to oneself.

Reco nize aurhont and follow instructions. The student
b. Construct a personal view of how others see oneself. 8 Y f

should recognize those persons and roles that typically have

9

c. Descrikie the relationship between own behaviors and the right, to give instructions and be able to follow minimal
others' reactions. mstructlons
d. Demonstrate awareness of individual dlfference in others. a. ldenufy common authority roles, e.g., teachers, parents,
"Accept praise. The student should be able to recognize and publicofficials.
.accept praise from others. ' b. Identify reasons for following instructions, e.g., safety,

52.

12,
%3,

54.

‘a. ldentify critical and/or fejecting types of statemeénts.

a. ldentify statements of praise in everyday activities.

b. List appropriate and inappropriate responses to praise.
<. Respond to praise statements by others.

d. List the effects of praise on oneself.

. Accept criticism. The student should be able to accept crit-

icism and/or rejection. It is especially important that the
student be able to continue in a situation in-the face of crit-
icism or rejectlon

'{ 57.

b. List appropriate ways to respond to criticism and/or re-
jection. : {

c. Respond appropriately to critical statements. | \i

d. List the positive and negative effects of criticism on self.

Develop confidence in self. The student should be able to

focus on~#he positive characteristics he/she possesses in

order to develop self confidence.

a. Identify positive characteristics of oneself in a variety of

areas, e.g;, school, work, recreation.

List appropriate ways to express confidence in oneself.

b.

c.

<

b.

d.

order, convenience.

. Respond appropristely to specific instructions from auth-

orities.

. Identify situations in which the individual has the right

to disregiyd instructions from authorities, e.g., participa-
tion in a physical activity when ill.

Recogmze personal roles. The student should be aware of his
roles in common situations, e.g., .home, school
recreation.

a.

work,

Identify currentroles, e.g., child, student, worlmr.
Identify possible future roles, e.g., spouse, parent,
worker.

List roles of significant others, e.g., parents, teachers. ,
employers.

Describe rights and obligations involved in personal roles
as they interact with the roles of others, e.g., teacher in-
structs and makes assignments while students gain
knowledge and complete tasks.

c. Make positive statements’ abeut oneself.’ ! ) .
d. Identify pbtential reactions of others to expressions of 13. Mainta Good Interpersonal Ski“l‘
- gelf confidence. ° “ ’ :
. e 58. Know ho listen and respond. The student should know

-

I ———,
Achieving Socially Responsible Behavior "

Know character traits needed for acceptance The student

should be aware of individual chwctermtics that promote

and hinder accéptance.

a. Identify own acceptable character traits.

b. ldentify acceptable character traits in others.

c. List character traits necessary for acceptance in various .
situations..

d. List different gharacter Lrarts that fnhibit acgeptance.

Know proper behavior in public places The student should

.be aware of appropriate, behavior for common public _

settingl

b.
c.

1

d.

-59.

when and how to listen to others, as well as appropriate re-
sponses to others in common verbal situations.
a.

1dentify proper listening techniques, e.g., look at the
.speaker, wait for the speaker to finish.

‘Demonstrate appropriate listening techniques.'

‘Identify  positive outcomes of listening appropriately,
e.g., gain information, dem‘onstration of respect for
others. - ‘
Identify negative aspects of hstemng mappropriately. .
e.g.,-othets may not speak, or may not be candid when
speaking.

59. Know how to make and maintain fnendshlps The student
should be aware of the qualities he/she would like to have in

?'N ¥
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14.
62.

63.

64.

+ 65.

a friend and recognize the rights -and responsibilities

involved in friendships. .

a. ldentify necessary components of a friendship.

b. List personal.considerations in thoosing a friend.

c. List the rights and responsibilities involved in friend-
ships. ’ ‘

d. List activities that can be shared with friends.

Establish appropriate heterosexual relationships. The

student should be aware of appropriate roles and common

procedures for establishing heterosexual relationships.

a. ldentify behavior appropriate to sex role.

b. Identify qualities of an individual who would be desirable
as adatingpartner. )

¢. Describe appropriate procedures for making a date.

d. Identify activities that are appropriate for a date.

Know how to establish close relationships. The student

should recognize the characteristics of intimate friepdships,

including acceptance and responsibilities.

a. List characteristics of close relatlonships. e.g., trust,
acceptability, operiness.

b. List different types of close relationships. e.g., parent-

. child, husband-wife, best friends.

c. Recognize and respond to intimate feclings of others.

d. Identify persony with whom he/she could establish a

" closerelationship.

Achieving Independence

Understand the impact of behavior on others. The student
should understand that his/her daﬂy behavior affects others
around him/her. !

8, List ways ih which personal behavior affects others

around him/her, e.g., disturb work, sleep, provide good or
bad examples.

b. List situations in which appropriate behavior is critical,
e.g., job interviews, work, school.

c. Recognize cues from others that behav:or is inappropri-

—ate, &:g.. criticisms, rejection.

d. ld(ﬁmfy ways in which Lo correct inappropriate behavior,
e.g., ask others for advlce. imitate appropriate role
models { paren?s. teachers, close friends).

Understand self organization. Thé student should be able to

take responsibility for organizing his/her life in tgrms of

tasks and commitments to others in relation to the time
available to fulfill these.

a. Plan daily activities.

b. Identify areas of responsibility in pcrsonal life.

"¢. Identify reasons for organizing one's responsibilities/

activities.

d. Describe ways in which personal organization relates to
greater independence. e.g.. better ability to deal with
routine and unexpected respongsibilities. ’

Develop goal seeking behavior. The student should develop

positive attitudes toward reaching personal goals and

understand his/her values toward developing future goals.

a. Define a goal.

b. List personal goals.

c. ldentify characteristics of realistic goals. :

d. Identify appropriate persons for assistance with settmg-=
goals ®

e. ldentify potential barriers to goals.

Strive toward self actualization. The student should develop

habits and attitudes necessary for individual growth.

v

15.
66.

67.

68.

69.

70.

16.
71.

72.
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a. ldentify importent characteristics for personal growth,
¢.g., gqod habits, positive attitudes, porseverance.

b. Lis ents necessary for a satisfactory personasl life.
c. ldentifp sources for continued educational/psaychological

gro

Achieving Problem Solving Skills

Differentiate bipolarcbncepls. The student should be able to

differentiate between such concepts as positive and negative

as they relate to his/her ideas. plaus, values, and decision

making skills.

a. Examine positive and negative aspects of personal ideas/
behavior.

b. Identify reasons why ideag, values, and plans have both
potentially positive and negative implications. .

c. Identify situations that require examination of. both
positive and negative aspects.

Undfrstand the need for goals..The student should under-

starid the relationship of goals to problem solving behavior.

a. /Identify ways that goals affect one’s life.

b. Set model petsonal goals. -

c. List outcomes to be considered ih goal setting.

d. List examples of goal attainment.

Look at alternatives. The student should be able to seek in-

formation and examine alternatives in relation to decision

making processes

a. Define the meaning of alternatlves

- b. List possible alternatives with respect to a personal goal.

¢. Utilize compromises and alternatives.

d. List ways of secking and finding mformatnon that de-
velops alternatives.

Ant;cnpate consequences. The student should be able to re-

cognize different outcomes developing from decisions.

a. Define ''consequences’” or outcomes.

b. List ways in which personal behavior produces con-
sequences.

¢. Describe the concept of maximum gain for minimun risk.

Know where to find good advice. The student should recog-

nize when ho/she neegls outside advice, as well asbe aware of

where to find such ad%a

a. Identify situations iRwhich one would need advice.

b. List available resources for resolving problems.

c. Describe the procedure for contacting appropriate per-
sons for assistance.

d. List potential outcomes.qf seeking advice.

Commuﬁicating Adequately with Others

Recognize emergency situations., The student should re-

cognize the sound and meaning of emergency sounds such as

sirens and fire alarms, as well as know the appropriate

procedures at thoseptimes. -

a. ldent}fy sights and sounds of emergency situations.

b. ldontlfy appropriate authorities to contact in emergency
situations. *

¢. Describe personal communications lndlcating emergency
situations. . ’

d. List personal responsibilities in emergency situations,
e.g., how to report fires or accidents.

Read at the level needed for future goals. The student should

be able to read at a 2.5 grande level as a minimum and be fam-

iliar with procedures for obtaining information from news-

papers and directories.



174

/ LIFE CENTERED CAREER EDUCATION

a. Demonstrate the ability to read at a minimum level.
b. Describe common varieties of information available in
his/her environment.

. ¢. Read Jabels and directions.

73.

74.

. 15,

d. Obtain information from newspapers. ’B

¢. Obtain information from telephone directories. )

Wnrite at the tevel needed for future goals. ‘The student should

exhibit writing and spelling skills adequate for social cor-

respondence, job applicatiohs, telephone messages.

a. Write informational notes.

b. Complete job applications.

c. Write personal letters.

d. Take telephone messages.

Speak adequately for understanding. The student should be

able to make consonant and vowel sounds properly with

adequate inflections and should be able to express his/her

thoughts in complete sentences.

a. Participate in social converaations. w

b. Demonstrate proficiency in basic language akil]s

¢. Detnogstrate the ability to adjust voice to situations.

d. Demonstrate a variety of verbal expressions.

Understand the subtleties of communication. The student

should be able to recognize commonalities in his/her com-

munications to others and their communications to him/her.

a. ldentify the nonverbal elements of communication.

b. Demonstrate verbal and nonverbal elements of com-
_ munication.

c. ldentify verbal expressions that correspond to feelings.

d. Identify verbal expressions that are inconsistent with

feelings.

-

OCCUPATIONAL GUIDANCE AND PREPARATION

17.
76.

117.
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78.

Knowing and Exploring Occupational Possibilities

Identify the personal values met through work. The student

should understand his/her own personal values and needs

satisfied by work.

a. Recognize that work is necessary to obtain economic in
dependence.

b. ldentify the role of employmént in b{ulldmg personal and
social relationships.

c. ldentify personal needs that can bemet through work.

d. Describe how work relates to one's self esteem.

Identify the societal values met thrbugh work. The student
should understand how occupations relate to the needs and
funciions of society.

a. Ildentify ways in which mdividunl workers help society, -
e.g., contribute goods and services, pay taxes.

b. Identify ways in which members ofpecific occupations.
contribute to society, e.g., production workers, pro-
fessnonals

c. ldentify ways in which workers on different jobs are .
interdependent. -

d. Describe sociotal rewards for different occupations, e. g -
incoine, esteem.

Identify ‘the remunerative aspects of work. The student

should understand that there are various forms of ¢om-

pensations for work, e.g., piece rates, salaries, hourly wages,

commissions. ’ K

a. Identify reasons why people are paid for working, e.g.,"

they are doing a service, they meet a need.

»

Y

:

79.

80.

81.

LAY

18.
82.
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b. ldentify reasons why some jobs pay better than others,
.e.g., mare training involved, higher level of skill.
¢. Discuss meeting personal needs through wages, e.g., pur-
chasing clothes, food, shelter.

d. Describe the positive and negative aspscts of different -

kinds of wages, e.g., piece rate versus hourly wage.
Understand classification of jobs into different occupational
“gystems. The student should understan¢ that jobs may be
classified in different occupational categories.
a. Identify the major categories of jobs relevant to his/her
interests.
b. ldentify general job categories, e.g., white versus blue
collar, service versus production, skilled versus unskilled.
c. Describe training requirements and wages relating to
common job classifications. ’
Identify occupational opportunities available locally. The
student should be aware of employment opportunities in
his/her own community. He/she should also be aware that
opportunities vary in different localities.
a. List sources of information about employment opportun-
ities.

b. Locate sources of information about employment oppor-.

tunities.

c. Utilize the sources of informatibn about employment op- *

portunities, e.g., read want ads, meet with placement
specialists.

d. Describe differences and employment opportunities in
varying localities, e.g., rural versus urban, small versus
large cities.

Identify sources of occupational information. The student-
as well as .

should be familiar with persons/agencies,

directories providing information about occupations.

a. Identify sources of occupational information,
Occupational Outlook Handbook, guidance counselor,
employ ment service.

b. ldentify the kinds of information provnded by each
source.

c. Utilize occupatlonal information sources to obtain in-
formation specific to a particular job.

Selecting and Planning Occupational Choice
Identify major occupational needs. The student should be

aware of his/her personal needs which can be_ met through

employment. _

a. Identify the crjtéria he/she would use in selecting an
occupation, e.g., salary, type of 'environment, type of
responsibilities. _

b. Relate his/her needs to a specific occupational environ-
ment, e.g., outdoors versus indoors, factory versus com-
munity.

c. ‘Relate his/her needs to a specific job, eg. direeting

others, working alone, having specific responsihilities.

d. Identify personal/social needs met through work, e.g.,
acceptance, approval, friendship.

e. Identify status needs met through work, e.g., standard of
living, respect.

Identify major occupational munsts The student should be

aware of hfs/her personal preferences regarding the different

occupetional grovps. -

a. Identify one or more occupntlons he/she is intorested in
pursuing.

b. Describe the characteristics of that occupation or occupa-
tions that on}blp him/her to pursue intereats.

«

e.8.,
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c. Describe ways that an occupation relates to future goals.

84. Identify occupational aptitudes. The student should be

_aware of his/her own strengths and weaknesses as they re-
late specifically to his/her future in the world of work.

a. ldentify different aptitudes necessary in the performance
of various jobs, ¢.g.. speed, accuracy, manual dexterity,
reading ability.

b. Identify personal aptitudes, 6.g.. speed, accuracy, fine
motor coordination, eye-hand coordination.

¢. ldentify activities which can improve aptitudes neces-
sary for a personally preferred job. '

d. Practice remedial activities.

85. Identify requirements of appropriate and available jobs. The

student should be able to understand and identify prere-

requisite skills and training nccessﬁry for available jobs.

a. List the requirements for jobs of interest.

b. Determine the extent to which personal qualifications are
commensurate with requirements of jobs of interest.

c. ldentify alternatives for gccupations for which personal
qualifications are not. commensurate with identified
requireinents.

86. Make realistic occupational choices. The student should be

able to integrate his/her knowledge of occupations, specific
jobs, and his/her own assets in a systematic manner to
select an appropriate occupation.

a. ldentify one or more jobs of interest.

b. Obtain specific written information about the above jobs,
e.g. qualiﬁcation;M '

¢c. Obtain observational information about the above jobs
through participation, e.g., on site visits, work samples,
job tryouts. ‘-

d. Determine whether identified jobs are commensurate
with interests, abilities, and physical and psychological
needs.

19. Exhibiting Appropriate Work Habits and Behaviors

87. Follow directions. The student should be able to suécessfully
"« jmplement#structions and complete a task as directed.

a. Perform a series of tasks in response to verbal instruc-
tions.

b. Perform a series of tasks in response to written ipstruc-
tions. ’ '

88. Work with others. The student should understand the need

for cooperation and be able to work cooperatively with

others to achieve a common goal.

a. Identify reasons for working with others, e.g., efficiency,
need for more than one person to complete a particular
task.

b. Recognize the importance of individual components in a
cooperative effort. . '

c. Complete a task working with other persons.

89. Work at a satisfactory rate. The student should be able to

work fast enough to maintain competitive standards.
a. Perform at satisfactory rates on specific jobs.

, b. ldentify satisfactory rates required for specific jobs.

¢. List reasons that a job mmust be performed at a certain
rate of speed, e.g., production, quotas, deadlines.

90. Accept supervision. The student should be aware of the re-

sponsibilitiés of supervisors and should be able to modify
his/her work behavior in response to supervisory directives.
a. Complete a job following supervisory inStructions.

b. List the roles and responsibilities of supervisors.

“

»
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92.

93.

20.

. Demonstrate satisfactory balance and coordination. The

95.

96.
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¢. ldentify appropriate

responses to
instructions. ‘

supervisory

. Recognize the importance of attendance and punctuality.

Theé student should learn the importance of being on time,

maintaining regular attendance on the job.

a. ldentify.reasons for good attendance and punctuality.
e.g.. responsibility to employer, production quotas and
deadlines.

b. Identify legitimate versus illegitiinate reasons for tardi-
ness and absenteeism, e.g., illness versus oversleeping.

c. Identify appropriate actions to take if lnte or absent from
job.

Meet demands for quality work. The student should be able

to understand and meet an acceptable standard of work.

a. ldentify minimum quality standards for various jobs.

b. ldentify reasons for quality standards. e.g., protect the
consumer, function of the product. °

c. Perform simulated work tasks at at least minimum qual-
ity standards. '

Demonstrate occupational safety. The student should re-

cognize basic safety precautions for different types of jobs

and practice these precautions.

a. ldentify potential safety hazards on the job; e.g., slippery
floors, cluttered stairways, toxic chemicals. moving
machinery.

b. Follow safety instructions on the job. e.g., wear rubber
gloves, protective goggles. )

c. Identify major reasons for practicing safety on the job.
e.g., protection of self and others, maintaining production
standards.

Physical/Manual Skills

student should be able to use his hands and arms in a

coordinated fashion as well as maintaining body equilibrium

while walking or climbing. )

a. Demonstrate satisfactory balance and coordination on
simulated work tasks.

b. Demonstrate satisfactory balance and coordination on
nonwork tasks, e.g., sports, refreation.

c. Identify the relationship of balance and coordination to
job performance.

d. Mdentify jobs which are realistic in terms of one’s own
physical capabilities.

e. Practice improvement in balance and coordination.

Demonstrate satisfactory manual dexterity. ‘The student

should be able to use hands and fingers at a level commen-

surate with his/her occupational interests.

a. Determine personal level of dexterity in both work and
nonwork tasks.

b. Identify occupations commensurate with determined
dexterigy.

c. ldentify reasons for dexterity, e.g., appropriate use of
tools and equipment. o

d. Demonstrate adequate dexterity on
appropriate to an identified occupation.. .

Demonstrate satisfactory stamina and endurance. The

student should be able to work for a full 8 hours without tir-

ing excessively.

a. Perform satisfactorily for a predetermined simulated
work task.

b. Identify jobs where endurance is critical, e.g., construc-

, tion work, assembly line.

"work tasks

& =
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‘c. Identify the need for stamina on the job, e.g., to produce
exnected quotas.
. Demonstrate satisfactory sensory discrimination.
' student should possess adequate sensory discrimination for
an identified occupation.
a. Demonstrate size and shape dlucriminltion
b. Demonstrate color discrimination, eg. ,GDYorine Color
Vision Test.
Identify the need for sensory dlscnminution on an ide,n
tified job. -
d. Demonstrate auditory discrimination.

.

'n\»
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21. Obtaining a Specific Occupational Skill

- No subcompetencies are specified under this competency

because they would have to be unique to be particular skill being
acquired. Specific skill training being provided the student
should be noted on the CRS record form, for example: on the job
training, work-study programs, apprenticeship programs, and

. public school occupational training programs.

~oanos

Seeking, Securing, and Maintaining Employment

Search for a job. The student should be able to utilize em-

ployment resources and follow through on job leads.

a. ldentify the steps involved in searching for a job.

b. Identify a potential job through employment resources,
e.g.. employment service, newspaper.

c. Arrange a real or simulated job interview.

Apply for a job. The student should be aware {

job application procedures and practice these pr.

a. ldentify appropriate job application procedur

22.
98.

propriata
dures.

"99.

b. Collect personal data to be utilized for a job apphcation. -

c. Complete a real or simulated job application.

d. Apply for a real or simulated job, both in person and by
telephone.

Interview for a job. The student should be able to recognize

and implement the common job interview practices.

a. Obtain an interview.

b. 1dentify appropriate interview behaviors, e.g.. dress
appropriately, arrive punctually, sit and speak approp-
riately. .

c. Complete a real or simulated job interview.

d. Obtain transportation to and from the interview.

Adjust to competitive standards. The student should re-

cognize his/her own limitations with regard to the require-

ments of a specific job and should know how to remediate his
abilities. )

a. Determine the level of personal abilities regarding an
identified occupation.

100.

101.

b. Determine the minimum level of skill and performance re- '

quired on an identified occupation.
c. Identify potential remedial activities which might be re-
quired by a specific occupation.
Maintain postschool oceupational adjustment. The student
should know how to obtain further training to facilitate
promotions or occupational change.

102,

The

a. Identify potential problems to be encountered from the
job. ™

b. Identify potential methods for dealing with these iden-
tified problems.

c. Identify resources for assistance if problems cannot be

personally resolved.
. NN

SECTION IV~ INTERPRETATION -

The Competency Rating Scale presented in this manual is
the first revision of the original CRS. The CRS remains an
experimental instrument for field testing only. However,
as indicated in the beginning of the manual, the data in,
Table A-1 provide preliminary guidelines for establishing
expected student performance. These data should not be
used directly for interpretation, since they wgre
generated from unmodified criteria and a different rating
key. Although it would be ultimately desirable for each
student to achieve 100% mastery, it is difficult to predict
whether this goal can be attained in any present educa-
tional setting. Each user will be faced with determining
whether complete mastery of a specified percentage of
the subcompetencies is preferable to a paiftial mastery of
all the subcompetencies. At this time, \the suggested
method in interpretation involve the user's
identification of student strengths and weaknesses. Such
identification should prove useful for developing individ-
ualized education programs (1EP’s), as well as evaluating
IEP outcomes.. Since the CRS items are actually the sub-
competencies of the Life Centered Curriculum, low rated
items_can be used to establish short term objectives for
individualized planning. Readministration of the CRS
can then be used to: evaluate the efféctiveness of such
planning by comparing pre- and postintervention ratings.
The CRS user can review student performance and be-
havior for any given rating period to determine deficient
areas. Such a determination can assist both in general
curriculum planning and in individualized planning. If a
large percentage of students are deficient in particular
areas”. {sibcompetencies, competencies, or domains),
emphasis on these areas could be incorporated into gen-
eral curriculum planning. Individual weaknesses can be
remedied through revised IEP's. The user should be
aware that the rating key allows only three numerical rat-
ings. The operational definition of the 1 rating (“at least
one, but not all”) makes student progress on & subcom-

" petency possible without a change in numerical rating. A )

student might require several years to progress from a
rating of 1 gn an individual subcompetency to a rating of
2. Therefore, in the IEP evaluation, the user should look
for short term gains in the larger categories (competen-
cies or domains). The present system will reflect short
term gains when used in this manner,

The CRS user can review student performance and be-
havior over several rating periods to determine progress
as well as establishing realistic expectancies for typical
student growth and development. This interpretation not

-63-
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. only provides the usefRvith suggestions for immediate

curriculum planning on a general and individual basijs,
but also provides suggestions for long range curriculum
sequencing. This type of data should prove particularly
useful after systematic analysis, since there is little

information available to predict typical developmental

stages in the career education of these students.
Although the identified subcompetencies, compe-
tencies, and domains are felt to be generally compre-
hensive, there is no evidence at present that these
divisions and their sequencing correlate strongly with
studeni ability to master these objectives at any par-
ticular age or developmental stage. Thus, the CRS user
has an opportunity to either formally or informnally estab-

@
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lish expectancies and sequencing in each particular

sétting. In summary, the CRS user can employ results to:

o Determine indrvidual student strengths §nd weak-

nesses. _

Develbp and evaluate IEP's for individual students.

Determine group strengths and weaknesses.

Plan immediate curriculum for groups of students.

Monitor individual and group progress.

Establish empirically derived expectancies for in-

dividuals and groups.’ )

o Establish empirically derived developmental stages for
these students in career education. ) '

e Develop curriculum sequencing and modification to
relate to expectancies and developmental stages.

e & o6 o o

N -
‘. TABLE A-1 ¢
Mean Competency Rating Scale Scores'
B . For All Schools Combined?
Domain Grade 7 Grade 8 Grade 9 Grade 10 Grade 11 Grade 12
Competency N = 51 N =49 N = 49 . N =158 N = 36 N = 42.

1-1 1.50 1.50 1.51 1.57 1.72 1.81
1-2 g 1.49 1.62 1.51 1.70 1.86 1.91
1-3 2.01 2.22 2.09 2.12 2.18 237
1-4 1.98 1.31 1.41 . 1.54 1.62 1.76
[1-5 1.82 1.93 1.77 2.00 208 2.26
1-6 1.67 1.64 1.60 - 1.86 1.96 1.94
1-7 1.31 1.29 1.24 ) 1.36 1.46 1.86
1-8 1.72 1.55 1.56 1.76 S WA 1.74
1-9 1.78 1.61 1.61 o 188 2.04 2.08
Total 1.63 1.63 1.59 1.76 1.84 1.97
2-10 2.08 1.92 2.00 1.92 2.08 2.25
2-11 209 1.94 1.88 1.91 _ 1.94 2.22
2-12 2.12 2.07 2.06 2.14 - 2.16 2.41
2-13 1.92 1.86 1.80 2.02 2.07 2.34
2-14 1.80 . 1.66 1.65 1.82 180 - 1.97
2-156 1.12- 1.71 ° 1.68 1.64 1.77 1.82
2-16 198 2.04 1.88 2.06 2.14 2.20
Total 1.96 1.88 1.82 1.93 : 1.99 2.17
3-17 1.61 1.50 .1.67 1.74 1.94 ' 2.08
318 1.30 1.18 . 1.19 < 148 1.82 182
3-19 2.01 2.03 1.97 2.13 2.20 2.36
3-20 > 2.28 2.17 223 2:34 2.47 © 2.42
3-22 1.12 1.24 1.22 1.54 1.80 1.90
Total 1.66 1.62 1.66 1.86 2.05 2.14
Grand Tota! 1.76 1.71 1.69 1.84 1.86 2.09

»

‘Basedon 1, 2, 3 ratings, 3 being the highest rating.
*N = 285. .

-64-
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FIGURE A-1

Mean Competency Rating Scale Scores®
For All Schools Combined.*
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N~ 285 4
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FIGURE -A-2 )
) LIFE CENTERED CAREER EDUCATION
y _ Comp‘etency Rating Scale
Record Form

" Experimental’
DAILY LIVING SKILLS

~ «

Student Name : Date of Birth Sex

School - City_ State _ i

Directions: Please rate the student a¢cording to his/her mastery of each item using the rating key below. Indicate the ratings in the col-
umn below the date for the rating period. Use the NR rating for items which cannot be rated. For subcompetencics rated 0 or 1 at the
time of the final rating, place a cheék (.~ ) in the appropriate space in the yes/no column to indicate his/her ability to perform the sub-
competency with assistance from the community. Please refer to the CRS manual for explanation of the rating key, description of the
bohavlorllcnteria for each subcomgpetency, and explanation of the yes/no column.

Rating Key: 0 = Not Competent 1 = Partially Competent 2~ dompotant NR = Not Rated
To what extent has the student mastered the following subcompetencies:
Rater(s)| MM |MM | MM | MM [ MM |MM | MM
Subcompetencies ' g::‘:; 7 7 8 9 10 | 11 |12
| o | 7 [0 [ [ P [
1 Managmg Family Finances ' ) Yes No
1. Identify money and make correct chnnge 1 1 2 2 21212 _
2. Make wise expenditures ‘ 1 1 1 1 2122 _
‘ 3. Obtain and use bank and credit services . 9o 9 1 {1 112 _ 2 |-
4. Keep basic financial records (’ ’ 9 9o o 1 1127121 _
8, Calculate and pay taxes | o o 0 o JE I 0 T I U % SO
2. Selecting, quqging. and Maintaining a H'pmc :
6. Select adequate housing ‘\, 1 1 1 1 22 _
‘ 7. Maintain a home ; ' 1 1 1 1 2 12| 2| _
8. Use basic appliances and tools il ‘ ) L 1 1 212 . 21 2
9. Maintain home exterior - _ \ ' o 1 1 1 1 111 x _
3. Caring for Personal Needs .
10. Dress appropriately 1 2 2 2 _.2_ 2 2| - _
11. Exhibit proper grooming and hygiene X o 2 2 2 212 2 | _
12. Demonstrate knowledge of physical fitness, nutrition and weight ‘ ' .
control _Q_ 1 1 1 i1 ]x
13. Demonstrate knowledge of common illness prevention and treat- ‘
ment B . ~ ._l__ R 1 1 1 .L X _
4. Raising Children :;r;d Enriching Faml:ly Living .lg s -
14. Prepare for adjustment to marriag; o LU 910 1 B U I I e — X
16. Prepare for raising children h;hyeic_nl care) l ) 1 R I R 1L 1r]x _
16. Prepare for raising children (psychological care) 0 0 o 2 1 I T I O Y & |
17. Practice family safety in the home . .9... 1. 1 1 1 1 .l_ X _

. i X : -
"The CRS is a research instrument developed at the University of Missouri-Columbia. Data resulting from the use of the CRS should be
clearly labeled experimental and should be mterpreud wnh appropriate caution. Direct inquiries to: Donn E. Brolin, 16c Hill Hall, Uni:

versity of Missouri, Columbia MO 65201. :
i

: A
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Comments:

FIGURE A-2 (continued)
Rater(s) | MM | MM | MM | MM | MM | MM | MM
Subcompetencies IG,::‘:; 7 7 8 9 10 11 12
AR R R
5. Buying and Preparing Food , . }.’“ No
18. Demonstrate appropriate eating skills L A 2 2 2 2 _‘2_ - —
-19. Plan balanced meals 010 l_ 1 1 ) 2 _2 —
20. Purchase food 111 1 1 1 2 2 ;___ —_—
21. Prepare meals 1 .l_ 1 l. 2 l _2_ L
22. Clean food preparation areas 1 1 2 _2__ 2 2 2
23. Store food l 1 1 2 2 2 2 | _._
6. Buying and Caring for Clothing '
24. Wasbh clothing 112 2] 2 2 2 2
25. Iron and storeclothing 112 2 2 2 2 2 __. —
28. Perform simple mending 1 1 1 1 1 l _2_ —_—
| 27. Purchase clothing 11 1 1 1 2 2 |
7. Engaging in Civic /‘ctiuin'cs
28. Generolly understand local laws end government o -l_ 1 1 2 2 2 | —_—
29. Generally understand feder#l éovernmont 0 1 1 1 1 2 2 —_—
30. Understand citizenship rights and responsibilities _0_ ._l.. _l_. A1 2 2 2 —
31. Understand registration anq voting procedures ol L 1 1 1 2 2 |
32. Understand selective sorvice procedures o L L 2 2 2 |
33. Understand civil rights and responsibilities when questioned
by the law 0 1 1 1 1 1 2. —_ ——
8. Utilizing Recreation and Leisure v
34. Participate actively in group activities 1] L 2 __2_. 2 ._2. 2 | —
35. Know activities and available community resources - 011 1 2122 2 | —
36. Understand recreational values 9 L 1 112]2 2 [ _.
37. Use recreational facilities in the community ’ oL 1 1 2 2 2 |
38. Plan and choose activities wisely 111 1 2 2 2 2 | _
39. Plan vacationa o |0 _l_. 1 1 1 1 |1x _
9. Getting around the &ommunity {Mobility) ) ) :
40. Demonstrate knéwledge of traffic rules and safety practices 111 1 1 2 _2__ _Z. o
41. 3::\0natrate knowledge and use of various means of‘ transporta- 0 L 1 2 1. 2 2 2|
42. Drive a car : 9 o [ 9 1 1 1 {x __
;
tTotal‘l"ro;;n)bl-e gczrez 84, 84, 8 4_’ 84, = - l 'Toul(;‘c‘:\éa)l Score 2_9 .3_!2 2_5, 53 64 713 74
© 84, 84, 84 * Average Score ' U o
(AS) - TAS/N 48 .90 1.07 1.26 1.52 1.74-1.76

*Refer to the CRS manual for calculation and interpretation.

pe
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FIGURE A-2 (continued)
LIFE CENTERED CAREER EDUCATION

Competency Rating Scale
Record Form
Experimental'
PERSONAL-SOCIAL SKILLS
»
Student Name | _D.caef Birth - ) __ Sex
School City : —.State

Directions: Please rate the student according to his/her mastery of each item using the rating key below. Indicate the ratings in the col-
umn below the date for the rating period. Use the NR rating for items which cannot be rated. For subcompetencies rated Oor 1 at the
time of the-final rating, place a check () in the appropriate space in the yes/no column to indicate his/her ability to perform the sub-
competency with assistance from the community. Please refer to the CRS manual for explanation of the rating key, description of the
behavioral criteria for each subcompetency, and explanation of the yes/no column.

~

Rating Key: 0 = Not Competent : 1= PartiQy Competent 2 = Competent NR = Not Rated
. » . l ; )
To what extent has the student mastered the following subcompetencies: '
Rater(s) | MM | MM | MM | MM | MM | MM }
o Grade
Subcompetencies Level 7 7 8 9 10 | 11 |12 __ /
“Vo/1/ | 5/1/15/8/15/1/15/1/|5/8/15/1/
Datefs; | “37" | "78' [779 | 80 ] 81 | 82 |83
10. Achieving Self Awareness ' . |Yes No
43. Attain a sense of body 4 1 2 2 2 .;. 2 | __
44. ldentify interests and abilities 1 1 111 112 2 | __ ) -
45. Identify emotions : 1 ._l__ 11221212 _
46. Identify needs ’ \\, 1 1 112 _2_ _2__ 2\
47. Underytand physical self _l_ 1 11 L 21212 =
\ - 4
11. Apqtiiring Self Confidence . .
48. Express feelings of worth ‘1 [ N N T S T O 0 N N R O S
49. Tell how others see him/her a2
60. Acceg, praise l_ _!_ 2 _2_ _2. 2 _2_ — —
61. Accept eriticism _.l_. 1 2 2 _2. 2 2\
62. Deyelop confidence in a(;iL/ 1 drr) 2212120 =
-~ 12. Aéhieving Socially Responsible Behavior .
; ' . 1 1 12121212
653. Know character traits needed for acceptance - — 2| « < “ |1 &« |- -
‘| 54. Know proper behavior in public ‘ 1 X 212 2_ 2121 __
. 1 1222212
65. Dc_avelop respect for the rights and properties of others o — - A £ L) = -
66. Re;'cognize authority and follow instructions . 1 A 1 .g_ _2.. 2 2 —
57. Recognize personal roles _l_ J— _.l_ _2_ .2_ _2_ .2_ o

k4

/
"The CRS is a research instrument developed at the University of Missouri-Columbia. Data resulting from the use of the CRS should be
clearly labeled experimental and should be interpreted with appropriate caution. Direct inquiries to: Donn E. Brolin, 16C Hill Hall, Uni-

kY

versity of Missouri, Columbia, MO 65201. . .
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\
FIGURE A-2 (continued) '
Rater(s) MM | MM | MM | MM | MM [ MM | MM
Subcompetencies g::f; 7 7 8 9 10 11 12
91/ 5/1/715/1/|5/V/|5/V/|5/V/ | S/V/
Dat -
atels) 117" | 78" | 779 [ 80 |81 | 82 | 83
13. Maintaining Good Interpersonal Relationships
58. Know how to listen and respond 1 1 X 212122 —
59. Know how to make and maintain friendships L 21 2)]2})2 {— —
60. Establish appropriate heterosexual relationships 2 l_ 11 4L} 1 1 1 x
61. Know how to establish close relationships o 9 1|11 1 1 11 x —_
14. Achicving Independence
62.3nderstand the impact of behavior on others A 1 1221212 — —
63. Understand self organization 1 U T 0 U D R S N A N . SR
64. Develop goal seeking behavior 11 L 1| E 12 2 |
65. Strive toward self actualization J SN 0 A O I Y S 0 D N . SO
15. Achieving Problem Solving Skills
66. Differentiate bipolar concepts LI 1121212 2|1
67. Understand the need for goals 1 1 212122 2|
68. Look at alternatives L U N T e N S S [ DR
69. Anticipate consequences _l__ €1 4 1 L2_ 2 ,2_ —_
70. Know where to find good advice oLy r]j2]2 —2— —_— —
16. Commum’éating Adequately with others '
71. Recognize emergency situations _l_ .2_ _.2__ .2_ _3_ _2_. _2_ e
72. Read at the level needed for future gouala 4 1 I 1 "2 2| _ _
73. Write at the level needed for future goals N 1 1 1|1 1 1 1 _)_(_ —
74. Speak adequately for understanding 2 2 212 2 2 _;_ —_
75. Understand the subtleties of communication 4 1 12 2 2 ._2_ —_—
*Total Possible Score - *Total Actual Score ‘
(TPS) - N x 2 86, 66, 66, 66, (TAS) 32 33 41 54 56 60 60
66, 66, 66 *Average Score
(AS) x TAS/N 97 1.0 1.24 1.64 1.69 1.82 1.82
Comments: R G
R
' *Refer to the CRS manual for calculation and ir}terpretation. . M
h
’ /
A
\,
. :
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_j FIGURE A-2 (continued) |

; v LIFE CENTERED CAREER EDUCATION '

/ i . Competency Rating Scale
# . " Record Form" ) ) )

) Experimental’ ‘
OCCUPATIONAL GUID_ANCE AND PRREPARATION N \

Student Name Date of Birth _ Sex | i
School _ _ . City i State i

Directions: Please rate the student according to his/her'masatery of each item using the rating key below. Indicate the ratings in the col-
umn below the date for the rating period. Use the-NR rating for items which cannot be rated. For subcompetencies rated 0 or 1 at the
time of the final rating. place a check (,~)4dn the appropriate space in the yes/no column to indicate his/her ability to perform the sub-
competency with assistance from the community. Please refer to the CRS manual for explanation of the rating key, description of the

behavioral criteria for each subcompetency, and explanation of the yes/no column. - 4
Rating Key: 0 - Not Compstent . 1 - Partially Competent 2 = Competent NR - Not Rated
To what extent has the student mastered the following subcompetencies: ' . Y
Rater(s) | MM { MM [MM [ MM | MM [ MM |’
Subcompetencies Grade 7 7 8 9 10 | 11 12
- Level . -
. . Date(s) |9/1/15/1/ S/V/5/1/7)15/1/15/1/15/1/ =
- . 77 78 | 79 80 81 | 82 83
S . . * : Yes No
17. Knowing and Exploring Occupational Possibilities \ : A 1 .
| 76. ldentify the personal values met through work 0 101 1 1 ,.2_ 2 | ] )
77. ldentify the societal values met through work Q_ 1 __l_ 2. ,2_ _2_ _2.. —
78. ldentify the remunerative aspects of work 1 1122 2122 ——
79. Understand the classification of jobs into different occupational 0 | 0 1 1 1 - 1 X '
systems X ' _ —_ ) — ] — | — —_ | —_— — o
80. Identify‘accupational opportunities available locally 9 o011 ] L 2 2 .,3_ — ’
81. Identify sources of occupational information .9_. __0_ _l_ ) _!r _l. ,3_ _2_ —_— — - -
18. Selecting and Planning Occupational Chqices s ' ‘
: “ Tloelol 2] 212
82. ldentify major occupational needs — - 1 l = ~ L —- —
83. Identify major occupational interests o1 Lt o’ 2121212 _
84. Identify occupational apmudea F, N_B 9 1 “b 1 _2. 2 |- _
- 85. Identify requirements of appropnate and available Joba ) NB .(l _.!_ _!_ _l_ _l_ i i —_— —
86. Make realistic occupational choices NR}JO|[O] L] 2| L} x|
. . . v
19. Exhibiting Appropriate Work Habits and Behaviors ) :
87. Follow directions 1 111 2. 2 212 —_
88. Work with others i 1ol rl21212192 | =
89. Work at a satisfactory rate ‘_ — L L)L) 212, _2_ | — — ’
90. Accept supervision : . Ayl 2l 221202
91. Recognize the importance of attendmce and punctuality 2 _l_ .3_. _2_ _Z_ _2_ _.2__ — —
92. Meet demanda of quality work S N E 0 W I U D W IO I B W IO SR . SO '
93. Demonstrate occupational safety 0 U I R I O I N B2 212 |- _ E
- . . “' Ed .
"The CRS i5 a research instrument developed at the University of Missouri-Columbia. Data resulting from the use of the CRS should bs
clearly labeled experimental and should be interpreted with appropriate cauuon Direct mumes to: Donn E. Brolin, 16C Hill Hall, Uni- -,
versity of Missouri, Columbia, MO 65201.
T ' -70- " L
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r FIGURE A-2 (continued)
Rater(s) MM |MM |MM | MM | MM | MM
: ) Grade |
Subcompetencies Level 7117 1 8 9 10 | 11 12
9/d/ 5/1{/ s/ s/ s s/17]5/17
Datets) \"37" |28/ |79 | 80 | 81" | 82 |83
) l Yes No
20. Physical-Manua! Skills . i ;
94. Demonstrate satisfactory balance and coordination LN .'z.v_. _2.v 1 2 _2.. 2 —
95. Demonstrate satisfactory manual dexterity 1 1. 1 2 2 2 2 —_
96. Demonstrate satisfactory stamina and endurance | L l! 1 1 2 2 2
97. Demonstrate satisfactory gensory discrimination ‘ _l._ _l. 1 1 1 1 L X _
21. Obtaining a Specific Occupational Skills l B
a. I} 1
b.
c.
d.
e. .
f. L x
"22. Seeking, Securipg, and Maintaining Employment
9f Search for a job ' NREO T L0 | v 22| -
99. Apply iorajob NR .(.)._ 1 _L 1 1 2 ——
100. Interview for a job T_\_J_B .(l 2 _l_ _1, 1 _2_ —
101. Adjust tocompetitivesmndnrds L EB _(_)_ .9_ 1 1 1 1 x __
102. Mcintain post.ééhool occupational &djusmt ) NR _O— _(_)_. _l__ 1 1 1 X
*Total Possible Score ) *Total Actual Score A 15 27 37 4L 45 49
(TPS) = N x 2 38,54, 54, 54, (TAS)
54, 54, 56 * Average Score 58 .56 1.0 1.37 1.52 1.67 1.75
{AS) x TAS/N
*CumulativeTps 188,204,204,204, ;oo iuieras 63 86 113 144 161 178 183
- 204, 204, 206 N
) *Cumulative AS .08 . 82 1.1 1.42 1.8 1.76 1.78
A\ ) ’ . ,
Comments: _R€qQuires postsecondagy vocational ec‘luc‘ation to complet{_e‘aulomatic transmissi,c}n repair trgining.

*Refer,to the CRS manual forcalculation and interpretation.

-
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